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lobal education has become a
G widely recognized movement

in the United States, and the
globalization of our schools is well
under way. Giving added momentum
to this movement, the ASCD 1991
Yearbook clearly sets forth the ratio-
nale for global education: our increas-
ing worldwide interdependence as
demonstrated by the expansion of
technological, political, culwural, eco-
nomic, and ecological networks con-
necting different peoples, cultures, civ-
ilizations, and regions' As John
Goodlad observed in another recent
publication

Today's children will have to face com-
plex issues such as arms control, environ-
mental protection, food production and
energy use, [and| even in the light of the
best scenarios of the future, the contents of
this sentence are no longer subject to
debate. Just the other day, it seems, they
were

It has been a little more than 20
years since the term global educa-
tion was coined.® Despite this rela-
tively brief history,' however, a re-
markable consensus has emerged in
the United States, not only about the
need for this approach to education,
but also about its content. Today, many
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We want to find out
what is actually
happening in the
schools in the name
of global education,
from the primary
grades through
senior secondary
schools.

Global education involves leaming about
those problems and issues which cut across
national boundaries and about the intercon-
nectedness of systems—cultural, ecological,
economic, political, and technological

Global education also involves learning
to understand and appreciate our neigh-

Global Education
Around the World

Our schools can benefit from learning
about other countries’ efforts to infuse
global education into their curriculums.

eyes and minds of others; and 10 realize
that all peoples of the world need and want
much the same things ®

Curiously, some American educa-
tors think global education is a na-
tional movement originating within
the United States, partly because they
lack knowledge about what is going
on in other educational systems of the
world. This view may also stem from
the fact that some advocates of global
education justify it as one way ro main-
tain the United States’ competitive po-
sition in the world economy. “We will
be able 0 maintain our leadership
position,” their argument goes, "if we
educate our children and youth to the
political and economic realities of the
world.”

But the goals we associate with
global education are an imporant pan
of the curriculums of many other na-
tions for a variety of reasons. Some
countries desire, as the US. does, 10
maintain their positions of interna-
tional strength. In others, global edu-
cation is necessitated by geographical
or historical realities, such as colonial-
ism, which require constant interac-
tion. Whatever the reasons, global ed-
ucation is a worldwide movement, and
it is important for American educators

would agree with our definition of | bors with different cultural backgrounds | 10 become informed about other
global education: from ours; 10 see the world through the | countries’ efforts
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Programs in Other Countries
Many fine programs are included in
the worldwide global education move-
ment. In the following paragraphs, we
describe four examples of global edu-
cation efforts in other countries.

New South Wales, Australia. In 1985,
schools in New South Wales began
teaching a multidisciplinary course in
Society and Culture in grades 11 and
12. The goal is to help students de-
velop social literacy—to “acquire a set
of concepts, skills, interests, attitudes,
and values that can be used effectively
in observing, understanding, relating
to, and contributing to the social
world.” The course opens with a unit
entitled “Coming of Age in Today's
World." Teachers and students then
choose three of seven in-depth stud-
ies, including Adolescence; Intercul-
tural Communication; Political Pro-
cesses; Religion and Belief, Rules,
Rights, and Laws; Social Inequality,
Prejudice, and Discrimination; and
Work, Leisure, and Sport. Each student
also conducts a project on a topic of
personal interest. The course ends
with the unit “Looking Ahead o To-
morrow's World."®

Canada. In recent years, global ed-
ucation has become a priority in Can-

ada, thanks to funding from the Cana-
dian  International  Development
Agency (CIDA) and leadership from
the federal government  Especially
noteworthy is the Alberta Global Edu-
cation Project, a professional develop-
ment program operated by the Alberta
Teacher's Association with financial as-
sistance from CIDA and the Alberia
Department of Education. Begun in
1987, this project helps teachers learn,
and then teach about, the critical is-
sues facing humanity—issues like (he
environment, peace and security,
Third World development, human
rights, and social justice

The project improves teaching prac-
tice through workshops and courses
designed for and by teachers. Central
1o the project is the principle that
global education is a particular per-
spective to be infused into the existing
curriculum, not a new subject 1o be
added to an already heavy curriculum.
One of the project’s highest priorities
is to help teachers identify places o
infuse the global perspective and then
to provide them with the materials and
techniques they need to do so.”

Sweden. In 1988, the Swedish Na-
tional Board of Education produced
the paper, Action Program for Inter-

the world food trade—speci
parts in developing countries

agricultural trade
Policies, Third

L

Food for Thought

One of the best mmpiﬁofgl interdependence can be found in agriculture and
ly, the elaborate cause-and-effect market relation-

ships between farmers and consumers in industrialized countries and their counter-

High school students can begln to explore the issues involved in international
using a study booklet titled
Development, and U.5. Agriculture, available from the Trade

ngam n educational venture sponsored by 10 agricultural and

the Linkages: Trade

religious orgamznbns The booklet presents trade statistics, reviews problems
Iﬂhu!nt n patterns of international trade, and lists the major arguments for and
models Particular attention is paid to the ive and
nﬁu trade can have on economic development in the Third World
rural fan'rlets everywhere. Participants are encouraged to analyze, discuss,

draw their own conclusions, and find ways to influence public policy.
Supplementary materials to Exploring the Linkages include enlightening profiles of
seven Third World countries; commodity briefs on coffee, cocoa, and wheat; and
issue briefs on the General Agreement on Tariffs and Trade (GATT), Third World

nationalization of Education.  Ac-
knowledging that the national curricu-
lum has already “made ample—and
carly—provision for international as-
pects regarding both knowledge and
attitudes ” the report cited a variety of
recent global environmental and polit
ical crises, including global warming
and nuclear proliferation, in a call for
expanding the global curriculum. It
recommended more and better peace
studies, environmental studies, and
foreign language courses, as well as
increased attention to multiculiural is-
sues. These goals can be reached, the
report suggested, through the integra
tion of curricular areas and by infusing
global content into existing courses”

irternational Network on Global Ed-
ucation (INGE). In 1985, representatives
of a number of European programs,
meeting in West Berlin, formed the In-
ternational Network on Global Educa-
tion (INGE) as a medium for ongoing
discussions about the educational chal-
lenges of an interdependent world

Today, through conferences, infor-
mation exchange, and joint projects,
INGE promoes international under-
standing and cooperation for  the
teaching ot global issues. The network
has been expanded to include pro-
grams in Western and Eastern Europe
and North America. The American Fo-
rum for Global Education serves as the
North American secretariat for INGE,
one of four worldwide ?

An International Survey
In order to help educators in the US.
learn from global education efforts in
other countries, we intend to survey
educators in a number of nations over
the next 18 months to find our what
they are doing to globalize the curric-
ulums of their schools. We will be
looking at five general arcas

First, we want to know if there is any
kind of international consensus on
what global education is. To accom-
plish this, we will find out whether
respondents agree with the definition

de%!w . de?t.m includes the study booklet and su _ | | of global education cited at the begin-

tary materials, is avail for $5.00. A study kit for teachers, which also includes a | | Ning of this aricle or whether they
Program Guide with activities, is available for $7.00. Contact: Trade and prefer an alternative.

, 802 Rhode Island Ave., NE, Washington, DC 20018, or call Second, we want to find out what is

202-269-0200 actually happening in the schools in-

the name of global education, from
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| ing in their schools

the primary grades through senior
secondary schools. We  will - ask
whether any curriculum initiatives are
being planned for the near future,
what they are, and why they are being
undertaken

A third arca of interest is teacher
cducation. Our question is, “What is
being done specifically 1o prepare
reachers o better understand  and
teach global issues?”

Fourth, we will ask respondents o
identify problems with and barriers 1o
the development of global understand-
In order wo ask
these questions, we will identify some of
the subject areas that have been central
10y global education in the US, includ-
ing interdisciplinary approaches

Global Dialogue
We will prepare and distribute a ques-
tionnaire to three groups of educators
the representatives of ministries of ed-
ucation from nearly every country of
the world who anended the recent
UNESCO conference on Education for
All, represematives from INGE and
other networks, and individual global
educators with whom we have come
in contact over the years

Our intent is to gather these data
and report them first in summary form
in an FEducational Leadership article
sometime in 1992 In addition, we
hope to produce an in-depth report
on global education pracuces world-
wide We fully recognize that we will
miss some very fine programs because
we are himited 10 our own contacts
We also recognize that a survey of this
kind is fraught with problems of defi-
nition and cross-cultural understand-
ing. However, we strongly believe that
such a study will be an imporant
contribution to an international dia-
logue about global education

Global education is about recogniz-
ing our increased worldwide interde-
pendence and developing the ability
10 perspective-take. It requires that we
acknowledge and learn about the ef
forts of people throughout the world
who bring a global perspective o
school curriculums, It is only through

full significance of this viually impor-
tant approach o education.[d
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An Invitation to Readers

If you, the reader, know about any
particular global education

orhawanyllnlghnabm&hmm
should conduct wilr‘t::‘im'

your .
Please write to Kenneth A. Tye, Chap-
man College, Orange, CA 92666, or
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AMERICAN
READER s

Words That Moved A Nation
Edited by Diane Ravitch

A rich collection of more than 200 essays,
poems, speeches, and songs from the
colonial period to the present that reveal the
American experience as it varies with gender,
race, class, and historical era.

“Dhane Ravitch understandshe importance of the
voices of the people who made American history
in conveying who we are and why. That is one of
the points of her new collection, The Amencan
Reader

The Amencan Reader s a valuable resource
lo anyone leaching Amerncan history lo young
people because it presents the words of men and
women who witnessed important moments in our
history, and it touches on most of the themes and
preoccupalions important to Americans..

The Amencan Reader helps us—and can help
young people studying American history-appre-
ciate the enommous variety of voices thal have
joined in defining us as a nation. Indeed, one of
Ravitch's purposes in putting together this volume
is to reaffirm the slogan on the Great Seal of the
United States—E Plunibus Unum, we are a single
nation created from many groups--and the
convinction that we can be nuriured by our com-
mon history "—-Albert Shanker, from his Where
We Stand column

“Palriot ic the best and broades!, nonpartisan and
large-spinted sense.. The decsion to include nol
just poems bul song lyrics n addition to the
expected prose excerpts is Ilruly inspired”

* ~ALA Booklist

“This umgue multicultural patchwork ol political
and literary American wrilings—-some famous, some
vitually unknown-—is a treasure "~ USA Today

*®

“Here in a single rich volume are the classic texts
that evoke Amenca in both its wondrous diversity
and its abiding centrality of purpose.”

—Arthur Schlesinger, Jr.

*

Schools and libraries may order through their
wholesalers or directly from HarperCollins at
1-300-242-7737.

Hardcover $35.00 (ISBN 0-06-016480-8)
Published by HarperCollins Publishers,

10 E. 53rd St., New York, NY 10022

this effort 1o learn from others that we call 714-997-6791. e R ——
will be able to truly understand the = —————————————
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