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Global Education

Global Education for 
the 21st Century

We must prepare our children to deal with
the ever-shifting economic and political

realities of our shrinking planet.

T he changes that took place in 
Eastern Europe and the Soviet 
Union late in 1989, the pending 

economic union of Europe, the unifica 
tion of East and West Germany, the 
impact of Japans economy on the 
world—these events will profoundly 
influence the 1990s and will shape the 
world of the 21st century. Our chal 
lenge is to prepare our students for a 
world where familiar geopolitical 
boundaries and economic assumptions 
are being replaced by new realities.

These circumstances call for effective 
global education at all levels and in all 
disciplines Global education is not a 
new concept; global awareness has 
long been a desirable outcome of stu 
dent learning in a variety of subjects. 
However, as the old order crumbles, 
the need to provide school experi 
ences with an international and global 
dimension acquires great urgency

Redefining Our Position
It should come as no surprise that the 
United States has not been effective in 
international education To begin 
with, our large population lives in 
relative isolation on a huge, resource- 
rich continent. For this reason, but 
even more because of our political 
and economic dominance during the 
20th century, the U.S has developed a 
strongly nationalistic character and a 
correspondingly limited curriculum 
For example, many Americans believe 
that studies of foreign cultures and

To build citizens for 
the 21st century, we 
must continuously 
strive to offer 
instruction that 
helps students learn 
to see "through the 
eyes, minds, and 
hearts of others."

languages are nonessential—nice to 
have if you can afford them, but far 
down the list of priorities Conse 
quently, only a few thousand students 
in the U.S. study Russian, while in the 
Soviet Union, millions study English. 
The American situation also stands in 
stark contrast to the small European 
nations such as the Netherlands, Bel 
gium, and the Scandinavian countries, 
where many citizens are multilingual. 
In today's world a provincial approach 
to curriculum is no longer acceptable. 

Now, at the edge of the 21st century, 
all the countries of the world are 
interconnected in virtually every as 
pect of life. World markets have been 
developed for consumer goods, labor, 
technology, and energy The global

economy irrevocably ties the eco 
nomic health of the US. to events 
abroad Thus, the US must continu 
ally redefine its position within the 
context of global development.

Today the flow of ideas, informa 
tion, and services is linked globally; 
and these linkages reach every house 
hold and every person The flow in 
cludes the arts, the sciences, snorts, 
medicine, tourism, and entertainment, 
as well as such unfortunate phenom 
ena as drug traffic, disease, and envi 
ronmental damage.

In every aspect of life, boundaries 
between domestic and foreign affairs 
are disappearing. Planetwide ecologi 
cal issues include ocean pollution, 
acid rain, deforestation, toxic waste 
disposal, and global warming Solving 
these problems will require interna 
tional collaboration and international 
responsibility

At the same time that interconnect- 
edness is increasing, we are witness 
ing remarkable and widespread popu 
lation migrations, particularly from 
unstable to stable areas and from 
Third World to more affluent regions 
These migrations are strongly felt in 
the United States, especially along our 
coasts, and our population is becom 
ing more multiethnic than ever be 
fore. The reality of a classroom of 
students from various parts of the 
world, more forcefully than any ab 
stract idea, calls for an international 
approach to teaching and curriculum.
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Finally, in relation to other nations, 
the position of the U.S. has changed 
from that of dominance to the role of 
partner, so that our well-being now 
depends on collaboration and under 
standing There is no doubt that gaps in 
cultural understanding cause some of 
the current strains in US.-Japan rela 
tions, for example, and that sensitivity 
to other cultures is an essential ingre 
dient for success in a global economy

Economic, scientific, and technolog 
ical factors now have as great a bearing 
on international relations as military 
or strategic considerations, as evi 
denced by the influence of nations, 
such as Japan, whose impact is based 
on economic and scientific strength 
rather than military power Individuals 
now have a greater opportunity for 
international involvement on a non 
governmental level than ever before, 
through work with multinational cor 
porations and employment abroad

All these factors are closely tied to 
the way we need to prepare our stu 
dents for the 21st century But what is 
global education?

Seeing through Others' Eyes
According to Hanvey, global educa 
tion means

learning about those issues that cut across 
national boundaries and about the inter- 
connectedness of systems, ecological, cul 
tural, economic, political, and technologi 
cal Global education involves perspective 
taking, seeing things through the eyes, 
minds, and hearts of others: and it means 
the realization that while individuals and 
groups may view life differently, they also 
have common needs and wants. 1

What does it take to bring this about 
in our schools? We must infuse a 
global perspective into all curriculum 
areas, at all levels, including literature, 
the arts, the sciences, and the extracur 
ricular experiences of students. It's not 
a matter of simply adding foreign lan 
guage courses or a unit on interna 
tional relations, and it doesn't concern 
only social studies courses. In the past, 
literature classes in the US and Eu 
rope have relied almost exclusively on 
European literature without paying 
sufficient attention to the contribu 
tions of Africa, Asia, and South Amer-
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ica If our children are to understand 
other cultures, literature is an ideal 
medium, reflecting universal values 
and problems. Similarly, we tend to 
limit ourselves to Western traditions in 
an and music. Using resources now 
available in many communities, we 
can bring non-Western arts into the 
classroom and enrich our curriculum 
Through such experiences, we widen 
our students' horizons and enable 
them to extend their perspectives

Perhaps the most important ele 
ment required to succeed in global 
education is what Tye calls the "deep 
structure" of a school / A school's cul 
ture may be closed and ethnocentric 
or open, cosmopolitan, and interna 
tional The faculty and administration, 
as well as the community surrounding 
the school, can dramatically influence 
the six'ial environment and climate of 
the school. To build a cosmopolitan 
culture within a school, they must 
provide repeated experiences, begin 
ning in the early grades, that bring the 
world into the classroom Together, as 
a schcK)! community, they must take 
the initiative in inviting artists, lectur 
ers, and discussion leaders to bring 
international viewpoints to the stu 
dents. And they must provide text 
books and resource materials that re 
flect a global perspective

Building Stronger Citizens
To build citizens for the 21st century, 
we must continuously strive to offer 
instruction that helps students learn to 
see "through the eyes, minds, and 
hearts of others " Recently, for exam 
ple, the National Commission on Social 
Studies in the Schools recommended 
that U.S. history, which is usually taught 
as a separate subject, be combined with 
world history in a multi-year sequence 
The recommendation recognizes that 
integrating national and world history 
will allow students to place our na 
tional past within its larger interna 
tional context The recommendation 
continues, "The more we understand 
about the international influences on 
our past, the more prepared we will he 
to play a strong role in the global affairs 
of our future "3

To achieve its best effects, global 
education must go beyond the trans 
mission of information, beyond histor 
ical analysis, to what we might call 
"anticipatory learning The rapid 
pace of change and the emergence of 
new political and economic structures 
require that we learn to project into 
the future, taking into account new 
assumptions and situations. We must 
move beyond factual learning, even 
beyond inquiry learning, to problem 
finding and problem anticipation Our 
students must learn to look at issues 
from different perspectives and then 
to explore options. Above all. we must 
lead them to understand and respect 
cultures other than their own so that 
they can live and work with people 
from all around the shrinking globe.

Inviting students from abroad to our 
schools contributes importantly to the 
learning environment and opens oppor 
tunities for sharing and understanding 
in formal and informal settings. And it is 
equally important to encourage our stu 
dents to participate in study programs 
abroad. Such opportunities open new 
perspectives for students and influence 
the direction of their advanced studies 
and. eventually, their choice of careers 4 
In a recent survey of several hundred 
students who participated in such pro 
grams, a large percentage specialized in 
international studies and then chose ca 
reers connected with their international 
interests s Such opportunities will mul 
tiply in this decade, and we can prepare 
now to take advantage of them

Global education has a strong ethical 
dimension: a value system that calls us 
to accept responsibility for the well- 
being of our planet This value system 
requires loyalty that, while in the inter 
ests of one's particular nation, is not 
exclusive to that nation: a loyalty that is 
a commitment beyond national bound 
aries The absence of this extended 
commitment is at the root of interna 
tional conflict and tragedy. The record 
of the 20th century indicates clearly that 
nationalism without international re 
sponsibility leads to disaster. We need 
only think of Nazi Germany's aggres 
sion leading to World War II and of the 
dictatorial policies of countries in the 
Middle East and Latin America
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Some Americans fear that global 
awareness implies abdication of na 
tional values, that it accepts ideologies, 
political beliefs, and practices from 
other nations without subordinating 
them to American values. On the con 
trary, there need never be a contradic 
tion between global understanding and 
national values and interests. Students 
must develop an international perspec 
tive and international skills if they are 
to participate as successful and produc 
tive citizens on behalf of their separate 
nations in the global environment.

General Principles for Global 
Education
There is no recipe for a global curricu 
lum to fit any given school or any given 
region. However, we can agree on gen 
eral principles for such a curriculum. A 
committee of the ASCD International/ 
Global Education Commission, under 
the leadership of Jim Becker of Indiana 
University, has developed the following 
working draft of principles 6

• All teachers, as well as all students, 
should have opportunities to learn 
about and work with individuals whose 
ethnic and cultural backgrounds are 
different from their own.

• International/global studies should 
be viewed as cross-disciplinary, involv 
ing the arts, humanities, sciences, and 
mathematics, as well as foreign lan 
guages and social studies. And the 
global approach should start at the 
earliest levels of childhood.

• The impact on individuals and on 
society of the increase in transnational 
interactions should be included in the 
curriculum, reflecting interdependence 
with other nations and the role of the 
United States in a global economy.

• The changing role of nations in the 
world system should be explained 
throughout instructional materials, and 
the increasing number and importance 
of international organisations should 
be highlighted wherever appropriate.

• The changing and evolving role of 
the United States in world affairs should 
be included in the study of interna 
tional trends and developments.

The implementation of these princi 
ples presents a challenge to each 
school and each teacher. One of the 
aims of ASCD's International/Global 
Education Commission is to encour 
age the development of appropriate 
curriculums and to disseminate suc 
cessful models and practices. An inn-

World Literature

Today's educational Zeitgeist no longer favors stale basal readers, but finding 
appropriate and authentic literature to replace them is easier said than done  
especially now that the emphasis on interdisciplinary global education has educators 
also looking for ways to increase global awareness through the language arts.

Filling this void are the Short Story International reading series published by the 
International Cultural Exchange, a nonprofit organization. Published on three 
reading levels, the series offer short stories written by living authors around the globe, 
in the original English or unabridged English translation.

Published quarterly, the Seedling Series ($4,95/ea., $16/year) for grades 4 through 
7 and the Student Series ( $5.25/ea., $18/year) for grades 8 through 12 contain stories 
appropriate to students' reading levels and interests while maintaining literary quality 
and avoiding a patronizing style. For advanced high school students and adults, the 
original Short Story International (SSI) ($5.45/ea., $24/year) is published every two 
months and contains 12 to 15 stories by celebrated authors like Garcia Ma>quez, 
Greene, Solzhenitsyn, and Vonnegut. A short teacher's guide with lesson plans for 
feach story is provided free of charge with an order of 20 copies or more.

For more information, write: Short Story International, P.O. Box 405, Great Neck, 
NY 11022, or call S16-466-4166.

portant step toward this aim is the 
commissioning under ASCD's aegis of 
a model curriculum for global educa 
tion at elementary levels that will be 
piloted and disseminated in 1992.

Meeting the Challenge
The children in our schools today will 
play a pan in shaping the world in the 
21st century Our responsibility as 
teachers and developers of curriculum 
is to help them become knowledge 
able about their planet and about the 
issues we face for survival and for 
international harmony. If we succeed 
in infusing a global perspective into 
their school experiences, if we can 
give them an appreciation for cultural 
diversity, if we can help them under 
stand principles of conflict resolution 
and of alternative futures in an inter 
connected world, we will have ful 
filled the most important challenge in 
education of the 21st century.D
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