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Appropriate Curriculum 
for Gifted Learners

Educators can provide sound interventions for gifted 
students if they carefully consider their special needs.

G ifted students, like other pop 
ulations that differ from the 
norm, have special learning 

needs that require a special educa 
tional program (see fig. 1) Unfortu 
nately, many school districts do little 
to adapt the general curriculum to 
meet the needs of the gifted. These 
students should have advanced in 
struction, intensive involvement in 
their areas of interest, and exposure to 
material not usually taught. Instead, 
they typically get nothing more than a 
set-aside contact time of two to four 
hours per week

Four Mistaken Beliefs
Efforts to provide appropriate services 
for gifted students are hampered by 
four mistaken beliefs common among 
educators.

One of these mistaken beliefs is that 
a "differentiated" curriculum for the 
gifted means "anything that is different 
from what is provided for all learn 
ers For example, several years ago 
computer literacy was assumed to be 
appropriate for gifted students simply 
because it was "new" and not in the 
general curriculum

Another mistaken belief is that all 
experiences provided for gifted learn 
ers must be creative and focused on 
process. In many girted programs, 
open-ended activities, creative think 
ing, and problem solving become 
ends in themselves Core domains of

learning have been ignored as content 
for gifted learners

A third mistaken belief is that one 
curriculum package will provide what 
is needed for the entire gifted popula 
tion. In reality, these students need
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multiple resources, units, and courses 
at multiple levels.

Finally, many educators mistakenly 
believe that acceleration is harmful 
because it pushes children socially 
and leaves gaps in their knowledge

Characteristic! Learning Ncofc Curricu

Ability to handle 
abstractions

Presentation of symbol 
systems at higher lewis 
of abstraction

Reorganized basic skills curriculum 
Introduction of new symbol systems 
at earlier stages of development 
(computers, foreign language, 
statistics, etc.)

Power of concentration Longer time frame that 
allows focused in-depth 
work in an area of inter 
est and challenge

  Diversified scheduling of cur 
riculum work

  "Chunks" of lime for special 
project work and small group

Ability to make connec 
tions and establish rela 
tionships among 
disparate data

Exposure ID multiple 
perspectives and 
domains of inquiry

  Interdisciplinary curriculum oppor 
tunities such as special concept 
units, humanities, and the inter 
related arts

  Use of multiple text materials and 
resources

Ability to memorize 
well and learn rapidly

Rapid movement 
through basic skills and 
concepts in traditional 
areas; economical 
organization of new 
areas of learning

Restructured learning frames (i.e^ 
speed up and reduce reinforcement 
activities)
New curriculum organized accord 
ing to its underlying structure

Multiple interests; wide 
information base

Opportunity to choose 
area<s) of interest and to 
study a chosen area in 
greater depth

Learning center areas in the school 
for extended time use 
Serf-directed learning packets 
Individual learning contracts

Fig. 1. Curriculum Implications of Characteristics and Le 
oftheGited



Most school districts reserve accelera 
tion for a very few students; yet of all 
the interventions schools provide for 
the gifted, acceleration is best sup 
ported bv research (Daurio 1980, Ku- 
lik and Kulik 1984)

An Appropriate Curriculum
An appropriate curriculum for gifted 
students has three equally important 
dimensions: ( 1 ) a content-based mas 
tery dimension that allows gifted 
learners to move more rapidly 
through the curriculum; (2) a proc 
ess/product/research dimension that 
encourages in-depth and indepen 
dent learning; and ( )) an epistemo- 
logical concept dimension that allows 
for the exploration of issues, themes, 
and ideas across curriculum areas 
(VanTa.ssel-Baska et al, 1988). 

Effective differentiation takes into 
account both the written and the de 
livered curriculum (see fig. 2). Manip-

General Education 
Trend

Curriculum

prescriptive approach for basic skill related to the content area 
'earning . integration of content area by key ideas, 

• Acceleration of content issues, and themes 
• Reorganization of content according to • Integration of ideas across related content 

higher-level skills and concepts areas 
• Infusion of higher-order thinking skills 

into content

Instruction

• Faster-paced instructional pattern • Use of cooperative learning groups for 
• More frequent use of inquiry techniques problem i solving and special projects 

(cluster by abilityAnterest) 
• Use of varied questioning strategies that , , , 

include convergent, divergent, and * Mon frequent use of discussion 
evaluative • Greater use of independent contract work 

and study 
• Use of a variety of instructional strategies

Material
• Advanced reading level • Problem sets, exercises, and activities 
• Organization by concepts rather than organized from simple to complex and 

isolated skills including examples that extend 2-4 years

• Higher-level questions for discussion 
. , ... . * Extension activities that allow students to 

• Ideas for group and independent student pursue a topic in-depth 
investigation , , ... 

• Idea connections to multiple areas of the 
curriculum

Fig. 2. Appropriate Adaptations of Curriculum, Instruction, 
and Materials for Gifted Learners

Rationale Implications for the Gifted for the Gifted

A greater emphasis on International studies show U.S. Top students in the U.S. show • Academies/residential schools for 
mathematics, science, and students lag behind students in even greater gaps in achieve- the gifted with a focus on 
technology many other nations in these ment when compared to top mathematics and science 

core areas. students in Russia, japan, and • Advanced opportunities for 
West Germany. students talented in these con 

tent areas (talent search model) 
• Programs that link scientists/ 

mathematicians to schools and 
students

A focus on internationalizing A recognition of global inter- Gifted students are more likely • Earlier intervention in foreign 
education (i.e., increasing dependence, of multinational to constitute the leadership of language; encouragement to 
awareness of other cultures, interests, and the importance of tomorrow. Consequently, pro- learn two languages in addition 
languages, and world geography) being competitive in a world viding a strong education in to English 

trade market global issues is important. • Special programs organized 
around global issues 

• Seminars in international studies

Focus on the infusion of think- National assessment results We need to enhance aieas of • Movement toward direct 
ing skills into the curriculum indicate that reasoning cognitive strength and broaden teaching of metacognitive 

capacities of high school the capacity to use iqore think- processes 
students are severely deficient ing processes, to encourage • Programs organized around 
(only 14% could handle simple students to think more broadly. thinking processes: analysis, syn- 
inferertce and deductive reason- thesis, evaluation, and divergent 
ing problems). skills

A strong accountability move- A 20-year decline in test scores WE need to refocus the core • Curriculum adaptation in core 
ment, using tests as benchmarks among school-aged populations, skill areas of the curriculum at content areas 
of educational progress and particularly on the SAT and maximum competency levels. • Evaluation models that are 
standards of learning as other competency-based achieve- responsive to differentiated cur- 
evidence of minimum levels of ment measures riculum goals and objectives 
competency

Fig. 3. The Relationship of General Education Trend) to Gifted Education



ulation of the written curriculum 
alone will not bring about curriculum 
appropriateness for the gifted; but if it 
is accompanied by a shift in instruc 
tional techniques and a procedure for 
reviewing and adopting lext materials, 
the results should be positive.

Curriculum Planning
School districts need to plan carefully 
what benefits they want gifted learners 
to get from specialized programs and 
find ways to evaluate whether the stu 
dents are getting them. Districts 
should develop a scope-and-sequence 
chart for the gifted that reflects the 
content adaptations to be made from 
kindergarten through 12th grade, the 
progressive development of higher- 
level skills and concepts, the complex 
ideas students are expected to inte 
grate, and the sophistication of prod 
ucts anticipated. Figure 3 identifies 
five trends in general education and 
shows how educators across the coun 
try are applying them to enhance the 
curriculum for gifted learners.

Programs for the gifted should ac 
commodate individual differences by 
adjusting time frames for learning spe 
cific skills or concepts, allowing stu 
dents to "test out" of courses and 
grade levels, and developing policies 
for early entrance into and exit from 
program options.

A Good Fit
Providing appropriate curriculum for 
the gifted requires consideration of 
the needs of this special population, so

A common mistaken 
belief is that all 
experiences 
provided for gifted 
learners must be 
creative and focused 
on process.

Most school districts 
reserve acceleration 
for a very few 
students; yet of all 
the interventions 
schools provide 
for the gifted, 
acceleration is best 
supported by 
research.

that interventions for them show a 
"good fit." Content should be learned 
in conjunction with desirable process 
skills and paradigms. There should be 
alternative projects for independent 
student work, and integrated learning 
opportunities across curriculum areas. 
A sound curriculum for gifted students 
provides varied and challenging expe 
riences that will develop their poten 
tial for the sake of both themselves 
and society. D
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Key Hochten 
Educational Videotapes

PRESENTS

PRACTICE IN PEER COACHING
A series designed ro odopr to your 

sraff development needs

Five VHS videotape programs feature 
classroom lessons and conferences 
conducted by peer coaches. The 
progroms capture actual teaching 
episodes and unrehearsed conferences. 
Educational specialist Key Hochten 
provides expert analysis of lessons and 
conferences In each program, a 
different aspect of observation, lesson 
anotySB, conferencing, or convnunicorion 
is discussed Each tape is accompanied 
by a training manual which may 
be duplicated

Observing and Script-Taping Lessons. 
6 lesson segments 52 min

Language Lesson and Conference. 
5th grade: 65 min.

Writing Lesson and Conference, 
3rd grade; 50 min.

Reading Lesson and Conference 
2nd grade; 71 min.

Music Lesson ond Conference. 
6th grade; 6? min.

Ml rapes aw J210 each plus 13 DC *ippng 
and handling SAVE by ordering rhe oomptere 
sertei of S ropes lor S200 eoch plus IS 00 
shipping and handfcng 
20 mingre preview rape available

TECHNOLOGY AND TRAINING
AT ITS FINEST

B* witching tor our uocomtng s»rt»s 
which features PMr Coaeft/np af the 
secondary tovet

Koy Hochten Educational 
Videotapes. Inc

PO. Box 26724. Sonto Ana CA 92799
C714) 557-7770
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