sound qua'ity and deserving of public
support. Schools subscribing to the
standards are meeting their broader
social responsibility by promoting the
pursuit of excellence in a major com-
ponent of education.[J

1. Standards of Excellence in Business
Education is available from the Superin-
tendert of Documents. LS. Government
Printing Office, Washington, DC 20402
(Stock No. 065-000-00236-1, $4.75)

Calfrey C. Calhoun is Dean, East Caroli-
na University, School of Technology, 207
Ragsdale, Greenville, NC 27858-4353

Reading

PaTriCIA M. CUNNINGHAM

How Should Reading Be
Taught in Kindergarten?
The issue of reading instruction’s
place in kindergarten classrooms
sparks immediate and often emotional
response from supervisors, adminis-
trators, teachers, and parents. Those
who are against reading in kindergar-
ten argue that most hve-vear-olds are
not ready for it and that the primary
responsibility of kindergartens is to
develop social, physical, conceptual,
and language abilities. The advocates
point out that many children are
ready, especially those who have ar-
tended preschool programs that teach
some traditional kindergarten skills.
A common compromise is to begin
nstruction  with children who are
ready and not push the others. This
seemingly simple solution is difficult if
not impossible to carry out in practice.
First, the decision as to which kinder-
garten children are prepared is a com-
plex one. Many children who can in-
deed begin reading are unable to
complete the rraditional workbook
and skill sheet assignments that are
part and parcel of most beginning
programs. Thev often have six-vear-
old brains but five-year-old atention
spans. Second, once parents realize
that their child is not in a reading
group, thev exernt tremendous pres-
sure on teachers o begin instruction

prematurely. Third, carrving out read-
ing instruction with children who are
readv leaves teachers linle time and
energy for planning and conducting
crucial readiness activities for the oth-
er students.

A more appropriate question than,
Should reading be taught in kinder-
garten? is, How should reading be
taught in kindergarten? A whole body
of research under the umbrella term,
emergent literacy, shows that children
who come from homes in which read-
ing and writing are promoted and
valued begin reading before thev
come to school. In addition to being
read to, these children have “pretend
reading” experiences with favorite
books in which they figure out how
reading works, learn to track print,
and grasp some important words.
They also have picked up manv words
such as “"McDonald’s” and “Pepsi”
from the logo print in their environ-
ment. The other distinguishing charac-
teristic of children who come to
school ready to read is that they usual-
Iv have experimented with writing by
copving words and inventing spell-
ings. The research appears clear that
voung children whose home experi-
ences immerse them in reading and
writing become successful school
readers (Teale and Sulzby 1986).

Reading should be taught in kinder-

garten in a wav that closely mirrors the
natural reading and writing experi-
ences fortunate children have before
entering school. In classrooms in
which shared reading of big books,
language experience, writing with in-
vented spellings, and word banks are a
large part of dailv instruction, the deci-
sion of which children are ready and
which are not does not have 1o be
made. Children who come to school
lacking readiness develop it by being
immersed in reading and writing.
Those who come to class readv or
actually reading continue their growth
as they learn large numbers of words
and letter-sound associations through
shared reading and writing experi-
ences. For an excellent discussion of
kindergarten activities that follow this
approach and further readings on this
topic, see Mason and Au (1986).0
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Software lmproves Access to
Special Education Data

Special education teachers and admin-
istrators are fnding computer soft-

ware programs to help them manage

the cumbersome data bases character-
istic of programs and services for stu-
dents with handicapping conditions

Triennial evaluation of programs that
meet the requirements of Public Law
94-142 entails the effective processing
of large amounts of data through well-
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defined operations.

Speed of processing is important 1o
special education personnel because
thev need 1o access student data irreg-
ularly in response to requests from
school staff. state and local agencies,
and parents. Software with general
applicability has proven effective in
accessing such darta for special educa-
tion programs. PFS:File and dBASE II1
each offer different advantages for spe-
cial education personnel.

PFS:File's easv-to-use program per-
mits printing of neatlv formaued re-
ports including some or all of the data
entered in original data bases. Once
these formats have been created, a
variety of operations, from searching
the data base to find a particular value
1o generating reports, can be per-
formed. dBASE [11 permits hundreds
of thousands of records with thou-
sands of characters in each. Data may
be searched and sorted on any field in
the data base, and reporis can be
generated in a varietv of formats. Since
dBASE III is programmable, applica-
tions are not limited to guidelines
developed by others.

PFS:File and dBASE III are sophisti-
cated programs that offer special edu-
cation personnel an improved means

to track and use the vast amount of
information involved in developing
programs and compiling reports
about their students.[J
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Students Appreciate
Biographies by Writing Them'
An innovative approach to teaching
biography developed in Pleasanville,
New York, has captured the interest of
secondary English students there. Ado-
lescents learn about biographies hy
examining the craft and technique
used in writing them

Students select short biographical
readings about individuals of their
choice. Thev discuss their subjects in
class and then may consult additional
newspapers and magazines to find out
information thev want to know but
that was missing from their readings.
These activities lead students to devel-
op oral and written reports based on

23 independent scales.

* Reasonable cost
* Computer scoring program

1904 Association Drive
Reston, VA 22091-1598
Phone: (703) 860-0200
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students in grades 6-12. The Profile provides information on cognit.ve
skills, perceptual responses, study and instructional preferences.

® National task force validated

For ordering information contact:
NASSP Publication Sales

A

likable, or even unsavory, qualities
they identify about their subjects.

Following study and discussion of
these short biographies, teachers ask
students to write three- to five-page
biographies of classmates, using per-
sonal anecdotes to characterize their
subjects. This task introduces students
1o techniques of interviewing. They
spend half of the class period inter-
viewing and the other half being inter-
viewed. Teachers act as observers and
answer questions.

Students may ask teachers for feed-
back on their drafts and conduct fol-
low-up interviews, as needed, during
class time devoted to draft writing,
They examine writing specimens dis-
played on overhead projectors to
learn how to organize and present
data in an interesting vet accurate fash-
ion. Final drafts are not shared in class;
the teachers alone read and react to
them.

Teachers report that the approach
has increased students’ interest in
studying biographies and has helped
develop their writing skills.C]
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