Whatever Happened to Kindergarten?
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Remember, you're dealing with five-year-olds.
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onlv "book learning” 1s worthwhile
Because the voung parent [ mentioned
earlier thought her child was "read-
ing,” she assumed that kindergarien
could be dispensed with. In fact, the
child made no sense out of the “read
ing" she was doing A rich kindergar
ten experience would have been far
more appropriate to the needs of this
five-year-old. Hothouse forcing may
make bright cvclamens bloom for win
ter holidays, but it's not a wise move in
educating children

The Limitations of
Efficient Schools

Why do schools force children to work
beyond their developmental readi
ness? Probably for two reasons: a drive
toward organizational efficiency and a
lack of understanding and application
of child development principles. In
the first place, it is much easier, neater,
and more “efficient” 1o set up a class
room with tdy adultmade bulletin
boards and stacks of phonics and num
ber workbooks. On the other hand,
large unit blocks that provide excel-
lent  opportunities  for  developing
physical dexterity and coordination, as
well as presenting delightful chal
lenges to a child’s ingenuity, are ex
pensive, bulky, and cumbersome
Likewise, while classroom animals
provide a living laboratory dealing
with birth and death and everything in
between, animal care, feeding, and
sanitation cost money and time. Mak

ing arrangements to find the animals a
home over vacations when the school
is cold and dark pose an added
burden

The second reason that the academ-
ic curriculum is pushed down to
younger and younger children lies in
the unfortunate fact that too few adults

“It appears that
children are going
to be in school
longer at a younger
age for reasons
extrinsic to their
needs.”
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