
A Research-Based Staff
Development Model That Works
The Research in Teacher Education program increases a
for school improvement by identifying effective teaching
strategies.

taff development programs are
moving away from one-shot
workshops and large-group en-

lightenment by visiting gurus toward
models of alternative practices. While
there is much value in the newer
approaches, experience suggests that
workshops and gurus still have some-
thing to offer.

The success of the one-shot work-
shop often depends on who gets shot
with what, and the success of the
visiting guru on the nature and degree
of the expertise provided. At their
best, both are time-saving and cost-
efficient. The success of long-term, lo-
cally based and directed change efforts
depends on the local change facilita-
tors. At their best, these newer meth-
ods provide ongoing inservice pro-
grams that reflect the expanding
knowledge base about teaching and
schooling created by 15 years of edu-
cational research activin.

The Research and Development
Center for Teacher Education at The
Universitv of Texas has combined the
strengths of both the 'old" and the
"new" approaches. The result is the
Research in Teacher Education (RITE)
program, which is proving to be both
cost-effective and highly successful in
providing opportunity and impetus for
the continuing professional develop-
ment of teachers.
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district's capacity
and leadership

Teacher Nancy Trudo models effective teaching behavior with the 2nd
grade class, Central Elementary School, San Diego City Schools.

The RITE Model
The RITE model was the core of an
experimental study of teaching behav-
iors and staff development practices,
which found that research-based
knowledge could be used effectively
in improving teaching practice

To implement the model, RITE staff
members meet with school district
staff developers in workshops that fo-
cus on research findings from change
studies (Edwards, 1981) and effective
teaching (Barnes, 1981 ). The goal is to
help staff developers use those find-
ings to make informed decisions and
plans for staff development activities.

Thev need to consider the teachers
with whom thev work, the context of
their interactions with those teachers.
and the research-based knowledge
about effective teaching and staff de-
velopment practices. With technical
support from the RITE staff members.
workshop participants plan and carry
out specific activities and interactions
in their own staff development pro-
grams RITE staff members do not
work directlI with teachers

The RITE model lists 115 specific
teaching behaviors that focus on the
learning environment, management of
student behavior, classroom instruc-
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tion, and teaching style Because the
behaviors are not situation-specific,
they are readily applicable to a variety
of classrooms. Taken together, the be-
haviors present a working profile of a
teacher who is most likely to assist
students toward greater academic
achievement For example:

1. In presenting content, the teacher
uses concrete examples, makes com-
parisons, and points out patterns.

2. In classroom interactions, the
teacher waits for students to respond
to questions and explains how or why
an answer was obtained.

3. In establishing classroom rules
and procedures, the teacher commu-
nicates to students the desired behav-
ior, explains associated cues, has stu-
dents practice rules and procedures,
and provides feedback on student per-
formance.

From the successful strategies iden-
tified in change studies, specific leader
behaviors were sharply defined in a
list of desired staff developer behav-
iors. For example, effective leaders:

1. Provide teachers with opportuni-
ties to interact with one another about
teaching and schooling.

2. Provide teachers with feedback
that is objective, concrete, and fo-
cused.

3. Demonstrate knowledge of effec-
tive teaching as revealed by research.

4. Diagnose and respond to teach-
ers' stages of concern.

By starting with school leaders, the
RITE model reaches more people than
would be possible working only with
teachers. The model is conceptually
and practically linked to continuing
processes and expectations in the
school setting. Using the procedures
and data sources of the RITE model,
staff developers are guided in analyz-
ing their own situations, including
goals and objectives, and then encour-

aged to make decisions and act upon
their analyses. Therefore, the model
increases a district's capacity for
school improvement by increasing the
knowledge and enhancing the skills of
its leadership cadre. The intent is to
promote informed choice and action,
based on research-derived knowledge
about teaching and change, by offering
a set of options and focusing on the
need to make reasoned and rational
selections' from that set. In addition, it
includes factors found by the Network
Study (Loucks, 1983) to contribute to
the success of change programs:

1. Commitment of teachers.
2. Carefully developed, well-defined,

and effective instructional practices.
3. Training and follow-up by credi-

ble persons.
4. Assistance and support by other

teachers, principals, district staff, and
external trainers and linkers.

The model's only "demand" is that
users consider and act upon the match
between school/classroom character-

istics and the options for leadership
and teaching practice. This is in
marked contrast to improvement strat-
egies that demand fidelity to a set of
ideas or practices.

Research Bases
The list of teaching behaviors used in
the RITE model was developed from a
review of large-scale, classroom-based
studies (Barnes, 1981). The selected
behaviors were those associated with
student achievement gains in math
and reading. Teachers in these studies
displayed common practices. They es-
tablished a work-orientation and em-
phasized classroom management in
order to use class time productively.
During class thev staved actively in-
volved with students to prevent misbe-
havior and acted promptly to stop
misbehavior when it did occur. These
teachers used a systematic instruction
plan in presenting new material so
that thev were able to:

District staff developer reviews RITE materials with site star developers.
Left to right: mlee Watts, Carol Leighty, Carolyn Juarez, and Polly
Gillette.
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I. Gain student attention before be-
ginning the lesson.

2. Make clear presentations.
3- Provide students with practice in

new skills.
4. Monitor and provide feedback.
5. Assign individual seatwork.
6. Evaluate students' responses
Practices associated with successful

implementation of effective teaching
behaviors were identified through
careful examination of change study
literature (Edwards, 1981). These
practices include:

1. Providing opportunities for teach-
ers to discuss professional issues and
concerns.

2. Providing technical assistance to
teachers.

3. Adapting ideas and programs to-
ward a "fit" with school and classroom
regularities.

4. Providing opportunities for guid-
ed reflection.

5. Providing focused and precise (in
contrast to general) attention to im-
portant school issues

The Field Test
The RITE staff introduced this re-
search-based information into a large
urban school district where staff devel-
opers used these change practices to
make primary, situation-specific deci-
sions about their work with teachers.
The intervention was presented to
school leaders, principals, and re-
source teachers over a five-day period
prior to the opening of school. The
staff developers selected from the list
of teaching behaviors those most ap-
propriate for their specific situations,
and the RITE staff guided them in their
work with the teachers. Participants
then worked directly with classroom
teachers before and during the school
year.

"By starting with
school leaders, the
RITE model reaches
more people than
would be possible
working only with
teachers."

During the intervention, for exam-
ple, the RITE staff presented findings
from the classroom management stud-
ies conducted by the Research and
Development Center. The presenta-
tion included lectures, videotapes of
teachers modeling effective behaviors,
and practical suggestions for organiz-
ing and managing elementary class-
rooms. During the planning portion of
the intervention, three of the five staff
developers decided to use the re-
search and accompanying materials
specific to planning for the begin-
ning of school. They combined these
resources with strategies such as pro-
viding objective feedback to the teach-
ers and providing teachers with re-
sources.

Local Adoption
The RITE program was introduced in
San Diego, California, a district that
wanted to facilitate more effective
teaching and provide more effective
supervision of teachers. Classroom
teachers and site administrators want-
ed to "fine tune" their skills. The
teachers needed evidence that they
could "make a difference" in the class-
room, and the district needed a pro-
gram that would be cost-effective.

The San Diego district found the
RITE model to be effective in focusing
on teaching behavior, providing teach-
ers with practical research findings
and materials to make their jobs easier
and more successful, providing occa-
sions for personnel to share concerns,
and making resources available to
meet specific needs at various sites
(Leighty and Courter, 1984).

For the 1984-85 school year the
program is being expanded in San
Diego with increased emphasis on
training in the use of the change-strate-
gies represented bhv the list of staff
developer behaviors

Effects
The research-derived list of specific
teaching behaviors has been a useful
tool for teachers and staff developers
in focusing attention, improving com
munication, and providing direction.
The research-derived list of specific
staff development practices helped in-
structional leaders assist teachers in
improving classroom practice

Like the old one-shot workshop and
the visiting guru approaches, the RITE
strategy for staff development is time-
saving and cost-effective in linking
teachers to strong, useful, research
derived knowledge. And, like new ap-
proaches, it is long-term and locally
based, supporting teachers in the con
tinuing improvement of classroom
practice

Most important: it works!V
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