effective in the TAG classes have been
incorporated into other classes with suc-
cess. .

Self-managed *reading groups In
which students take turns in tasks such
as assigning readings, organizing vocab-
ularv lists, and leading group discus-
sions were adapted to the school's fourth
grade basal reading series after initial
utilization in the TAG program there.
This approach, adapted from Joseph
Renzulli's work, includes his “curricu-
lum compactor” notion in which stu-
dents test from materials which they
have already mastered. This allows

them to work on activities such as ad- | laboratory approach to instructional im-
| )

vanced-level study projects, enrichment
units, and mini-courses. In addition, a
program of Learning Centers has been
used to display and utilize the results of
student independent research projects.
The atmosphere created in the TAG
program classes has facilitated the devel-
opment of many curnculum changes
which have had beneht for all classes in
the Westside school. Currniculum
change has become a -more continuous

and consistent process. The total curnic- |
ulum development process at Westside |

Elementary School can now utilize a

provement through this project begun
in the TAG classes.

See Paul Weber and Judy Freund,
“This Wisconsin Program for the Gifted
is a Laboratory for Innovation,” Phi
Delta Kappan 65, 5 (Januarv [1984);
366.

William |. Stewart 1s Associate Profes-
sor, University of Northern lowa, Cedar
Falls; and Conrad F. Toepfer, |r. 1s
Associate Professor, State University of
New York at Buffalo.

Letters

—

Leader as Servant

The February issue is excellent. | found
| the articles on “Leadership and Excel-
lence in Schooling” and “A Team Ap-
proach to Instructional Leadership” par-
ticularly good. However, I strongly fecl
| that any in-depth study of this topic
should include Robert K. Greenleaf's
concept of servant leadership, (Servant
Leadership: A Journey Into the Nature of
Legitimate Power and Greatness). | have
taught Greenleaf's ideas to future ad-
ministrators and [ have personally ap-

do not have multi-vear contracts. If a |

| principal offends someone at the central

| plied them. I know that anyone who |

| strives for excellence in educational ad-

| ministration would gain a great deal

| from reflecting upon and practicing ser-
vant leadership.

SisTErR MaRY Liam

St. Elizabeth High School

Oakland, California

Principals Who Rock the Boat

The articles dealing with “Leadership
Up Close” in the February issue were
very helpful, but I have never seen
anyone address the consequences to the
careers of principals who run effective
schools but rock the boat.

I am sure that most principals would
happily follow the recommendations in
those articles, except that most of them

office level, that principal’s job 15 at nisk.
School-level admimstrators’ positions
should be changed only because of doc-
umented poor performance and, as with
teachers, the principal's supervisors
should have to show evidence that they
provided assistance. If this were the
case, principals would be more effective
instructional leaders.
The things [ spoke of do happen to
principals. They happened to me!
Jack Housen
Principal
Lorbeer Junior High School
Pomona Unified School District
Diamond Bar, California

Teacher-Administrator
Relationships

Having recently become an elementary

school principal, 1 found “Managing for

Effective Teaching” [February| ex-

tremely helpful. Greenblatt, Cooper,

and Muth present a practical approach

to effective teacher-administrator rela-
tionships.

MicH..xL WoLk

Principal

Ethel A. Jacobsen School

Long Beach Island School District

Surf City, New Jersey

Practicing Memory Skills .
It is difhicult to determine what purposc
was served by “What's the Capital of
North Dakota?" in the February issuc.
Any cursory review of the literature on
thinking and problem solving reveals
that memory skills are important to
success i these arcas. The fact that
students need something to memorize at
a point in hime when they are acquiring
or practicing these skills creates the cir-
cumstances the authors criticize. It is
true that the tidbits of information
which serve as the vehicles to practice
the skills may not be important, but it 1s
also true that one cannot remember in a
vacuum.

When children learmn facts through
memorization, they learn those facts
which, at the time, are compatible with
their age, achievement level, or inter-
ests. As one grows older, these are often
replaced with those facts and isolated
bits of information that are complemen-
tary to what one is doing at a particular
stage in life.

If memory skills are important, and
research says they are; if we need some-
thing to memonize to acquire or practice
these skills; if we use memory skills
throughout our lives; what do the au-
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thors suggest that school children
| should memorize? ]
MicHAEL JAaCKSON

Murphysboro. lllinois

Atrocious Research

At first | wondered whether “What's the
Capital of North Dakota? (February
1984) was a joke or parody. Then |
| thought it was an example of the kind of
terrible research some undergraduate
‘ cducation students might do if left unsu-
pervised. But no, despite some good
one-liners, it was not a joke, and June
Buhler s actually an Associate Profes-
sor. This 1s, apparently, a senious arti-
cle, and I am appalled.
As a starter, one might wonder what
criteria were used to identify “successful
‘ people’ as “prosperous or happy. " Were
Jesus, Demosthenes, Dostoevski, Nietz-
sche, and Beethoven prosperous or hap-
| py? Were thev unsuccessful? Didn't
| John Stuart Mill sayv something to the

cffect that it was better to be a discon-
tented Socrates than a happy pig? Then
we mayv wonder how the authors™ “suc-
cessful” people might compare with un-
successful ones, but apparently this nev-
er occurred to them. And since there 1s
a mass of research correlating economie
success (“prosperity”) with levels of edu-
cational achievement, doesn’t the au-
thors’ research prove exactly what they
say it disproves? That s, college gradu-
ates are more prosperous (“successful”)
than high school graduates., and their
recall of facts 1s indeed higher (48 per-
cent compared to 33 percent)! Again,
are the authors opposed to people know-
ing facts or learning them in certain
ways?

The overall impression one gets from
the article 1s that knowledge of facts is of
little use. Before | would agree with the
authors, 1 think a much more thorough
investigation into the teaching and
learming of factual matters 1s required
As it stands, the article 15 a jumble of

anti-intellectual slogans, dubious logic.
and atrocious rescarch.

Louis Goldman

Assistant Professor

College of Education

Wichita State University

Wichita. Kansas

The State of Reading

In vour February issue vou camed pro-
vocative (1 hope) observations on the
state of reading in our present society.
Just today | discovered a review of Read-
ing in the 1980s (Bowker, 1983), which
1s primarily a reissue of the Winter 1983 |
issuc of Daedalus. 1 urge vour readers to
secure either the joumal or the book:
the contributors are respected scholars |
and cnitics whose views are well worth l
pondering. [
ANN DoNovas |
Curmiculum Librarian |
Central Washington University |
Ellensburg. Washington i
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