
Integration . . . A Curricular Concern

of racial integra 
tion in public schools continue to command 
increasing attention in professional educa 
tion writings. Attempts to ameliorate and 
eliminate racial imbalance in the schools are 
literally legion. Unfortunately, most of these 
plans provide only for desegregation of 
racially imbalanced schools, and. in them 
selves, cause no effective integration of edu 
cational experience for students in newly 
desegregated schools. In many instances. 
however, it has been erroneously assumed 
that desegregation efforts automatically pro 
vide an integrated educative experience for 
the students involved.

The main points to be considered here 
are:

1. Integration of information and learners 
is invariably a curriculum planning process;

2. Desegregation of racially imbalanced 
schools cannot be considered in itself as causing 
racial integration in schools;

3. Integration of learning for Negro stu 
dents in racially balanced schools must be 
achieved through curriculum planning to com 
municate their experiential background with that 
of the white, middle-class orientation;

4. Failure to follow up desegregation with 
curricular integration will present a critical 
problem; and
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5. Resources and means are available to 
begin organizing integration programs.

Curriculum Planning 
for Integration

Prior to the problem of racial balance, 
integration had important meaning for cur 
riculum planning. Krug states the following:

Although the subject organization is the 
usual and to some people the inevitable pattern 
for classroom studies, it has been criticized. 
Those who do so contend that it results in the 
splitting up of human knowledge and skill into 
arbitrary segments and that the student who 
pursues it comes out with piecemeal education. 
Such criticisms have led to efforts to modify 
subject organization along the lines of "broad 
fields." The term "integration" is somewhat used 
to describe these efforts, although there are 
those who contend that true integration takes 
place in the learner rather than in the reorgani 
zation of content. 1

1 Edward Krug. C urriculum Planning. Re 
vised Edition New York: Harper & Brothers, 1957. 
p. 103.

* Conrad F. Toepfer. Jr., Assistant Professor of 
Education, Department of Curriculum Develop 
ment and Instructional Media. State University 
of Neiv York at Buffalo

December 1968 285



The concept of subject matter correla 
tion - 3 suggests that integration of learning 
within learners best evolves when the organi 
zation of subject matter helps learners see 
the relevance of subject materials to each 
other and in relationship to their own en 
vironment. The development of homogene 
ous grouping and "track" programs for spe 
cific ability levels has required, on paper at 
least, the planning of special curricula for 
these diverse groups, including organization 
of subject matter, graded instructional mate 
rials, and differentiated instructional tech 
niques. Wide gaps among groups of intel 
lectually superior children, slow learners, and 
special class groups have long posed prob 
lems to curricular integration in the instruc 
tional program. Where efforts have suc 
ceeded, teachers have invariably organized 
programs to provide students from wide 
ability ranges the opportunity to compete and 
achieve individually. Thus an integration of 
learning has been achieved and for a range 
of students with widely varying backgrounds 
and capabilities. 4

Desegregation and Integration
It is suggested here that integration as 

a curriculum planning procedure can like 
wise meet the needs of racial and social class 
integration in public schools today. There 
are differences between the situations de 
scribed in the foregoing section and needs 
for racial integration in schools but these 
should properly be recognized as differences 
of degree and not of kind. Some planned 
improved educational experience must be 
developed as a second step after desegrega 
tion. This integration process must design

- Harold Alberty. Reorganizing the High 
School Curriculum. Third Edition. New York: The 
Macmillan Company, 1962. pp. 204-30.

•''• Roland Faunce and Nelson Bossing. Devel 
oping the Core Curriculum. Second Edition. Engle- 
wood Cliffs, N.J.: Prentice-Hall, Inc., 1958.

1 Nelson Henry, editor. The Integration of Ed 
ucational Experiences. Part III. The Fifty-seventh 
Yearbook of the National Society for the Study of 
Education. Chicago: University of Chicago Press, 
1958.

curricular programs and opportunities for ex 
periences which communicate to the cultural 
and experiential backgrounds of all students 
in that school. Failure to achieve this second 
step will cause impoverished students to once 
more be exposed to instructional programs 
as meaningless as those formerly experienced 
in segregated schools.

My own son attends an elementary 
school into which Negro children are bussed 
to combat de facto racial segregation. When 
the program began in September 1965, the 
Negro children would gather as a separate 
group in the school playground despite their 
age range from kindergarten through eighth 
grade. Through the autumn this condition 
changed with increasing evidences of white 
and Negro children playing together. By the 
end of the school year there was almost com 
plete social integration through personal 
friendships. It has become common to see 
Negro and white children in "arm-around- 
each-other" buddy friendships. However, 
there has been no attempt to develop inte 
grating curricular programs upon this base 
of social integration. Yet, many educators 
feel that total integration has thus been 
achieved. They have failed to see that devel 
opment of new curricular programs in this 
encouraging social climate could build edu 
cational integration upon the foundation of 
desegregation and correction of racial im 
balance.

Curriculum Planning for 
Racial Integration

If curriculum planning is to be success 
ful in effecting educational integration, it 
must identify the basic problem which 
plagued education in segregated schools. The 
learner in that setting was isolated from the 
white, middle-class values and background 
upon which the curriculum was built. Be 
cause this isolation made the curriculum re 
mote and meaningless, impoverished chil 
dren, both black and white, had extreme 
difficulty in achieving the desired ends of 
learning in the curriculum. Research has
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revealed that compensatory education de 
signed to help students in segregated schools 
with heavy racial and social class imbalance 
is largely ineffective.•" °

Planning integrating curricular pro 
grams requires a philosophical commitment. 
Such efforts must eventually develop teacher 
skills and perceptions through in-service edu 
cation programs and must create instruc 
tional materials which will teach skills in 
terms of the environmental experiences of 
Negro and other impoverished children.

The end goals of educational programs for 
the impoverished will be much the same as pro 
grams in middle class environments. However, 
the jump from beginning to end in the environ 
ment of poverty is far too broad for the majority 
of learners to comprehend and accept. The end 
objectives are so far removed from the learner's 
experience and so abstract from his own en 
vironment that he rejects them because of their 
remoteness and because he cannot see how he 
can ever achieve them. To counteract this, new 
sets of vital and immediate objectives, objectives 
which are so concrete that you "can taste them" 
must be developed to provide a continuum for 
the learner to reach toward the end objectives of 
a better life for himself."

Failure to work at this problem has re 
sulted in curriculum voids such as the 
following:

The poverty-stricken child needs to learn 
to read but not initially to read about a middle- 
class world in which he cannot even fantasy 
himself. His own environmental needs to read 
are critically important to the point of life and 
death but are typically not noticed by the school. 
This child needs to learn to read and understand 
the meaning of "danger" and "poison" on cans of 
rat poison, "pure" and "safe" on other containers. 
Other things to be read and understood include 
signs on condemned buildings with words and 
expressions like "condemned," "under razing,"

"•Kenneth B. Clark. Dark Ghetto. New York: 
Harper & Row, Publishers, Inc., 1965.

"A. Harry Passow Education in Depressed 
Areas. New York: Teachers College Press, Colum 
bia University, 1965.

7 Dorothy Rosenbaum and Conrad Toepfer, Jr. 
Curriculum Planning and School Psychology: The 
Coordinated Approach. Buffalo, New York: Her- 
tillon Press, 1966. p. 136.

"structure not safe," "symptoms of rabies are"; 
but the reading materials used in class talk 
about a boy, a girl and their dog and their en 
vironment in all-Caucasian suburbia. 8

Unless such approaches develop, the 
gains in learning for former ghetto school 
children will be limited to mere social accul 
turation through their associations with a 
predominance of white, middle-class class 
mates.

Dilemma of Desegregation 
Without Curricular Integration

In racially imbalanced schools, the 
Negro student was exposed to a curriculum 
with learning situations geared to white, mid 
dle-class race experience. While such ex 
periences were often non-intelligible and 
rejected, the Negro student still had the 
security of his own culture. In schools where 
integrating curricular programs do not de 
velop upon the correction of racial imbalance, 
he will still be as isolated from the curricu 
lum as he was in ghetto schools. In the de 
segregated setting, however, the majority of 
his classmates will understand the white, 
middle-class orientation of the curriculum 
because they are white. This may well pro 
vide the Negro student with increased cul 
tural insecurity.

Thus, curricular isolation of students 
will continue in racially desegregated schools 
but now with the pernicious danger of mis 
taking racial desegregation for racial integra 
tion. If the curriculum in desegregated schools 
is not planned to integrate the life experience 
of both Negro and white students, supporters 
of racial segregation who preach Negro in 
feriority may falsely seem correct. Continua 
tion of desegregation-only programs could 
facilitate such a catastrophic misconclusion.

Resources and Means To 
Solve the Problem

Organization of both preservice and 
graduate teacher education sequences to de-

s Ibid., p . 137.

December 1968 287



TRAVEL AT ITS BEST-SINCE 1950

JOIN A STUDYTOUR IN 
EASTERN AND WESTERN

EUROPE
AROUND THE WORLD 

LATIN AMERICA

with credit in
ART • CULTURE OF

SPAIN • BOOKS FOR
CHILDREN • FOODS & NUTRITION
FRENCH • CHILD DEVELOPMENT
EDUCATIONAL REFORM • FASHION
LANGUAGE ARTS • MUSIC IN
EUROPE • READING RESEARCH
PHYSICAL THERAPY • SPECIAL

EDUCATION • BUSINESS
ADMINISTRATION

AND MORE

Enjoy a rewarding, exciting vacation—eiplore 
great cities, drive through superb scenery and 
stop in small villages, with sightseeing in depth 
provided everywhere—participate in interna 
tional conferences, attend workshops, summer 
schools at famous universities, visit pioneering 
institutions in your field — dine with artists, 
writers, creative people, listen to outstanding 
scholars, go to theater, concerts, opera: all 

this for JCQO up, from New York, 
030 including tuition.

STIJDT
250 West 57th Street I Post Office Box 1505 
New York, N.Y. 10019 I Escondido, Calif. 92025

velop teacher awarenesses as well as plan 
ning and teaching skills must be a primary 
step. Likewise, needs lor in-service programs 
which locus on similar teacher skills in ac 
tual school settings rate high priority. Despite 
cuts in federal government support, federal 
monies still offer promising resources to un 
derwrite such beginning efforts.

In theory and practice, curriculum plan 
ning offers succinct means for actualizing 
effective integration programs in schools. 
Such efforts must identify and organize ap 
propriate instructional objectives, content, 
materials, methods, and evaluating devices 
for improved learning experiences to follow 
the correction of racial imbalance. Two re 
cent innovations seem to hold broad promise 
for integrating curricular patterns. The non- 
graded school offers a flexibility which could 
well accommodate the wide ranges of student 
background and ability in desegregated 
schools in designing improved learning ex 
periences. The importance of individualizing 
instruction for all students recommends the 
computer-based resource unit concept" as a 
succinct means to integrate educational ex 
periences in desegregated schools. Curricu 
lum planning in desegregated schools must 
interrelate the facets of classroom experi 
ence, special services, and cocurricular activi 
ties in creating a new and vital all-school 
program which will facilitate curricular 
integration in its most specific applications.

The five points considered herein point 
to this single need and fact. Whatever is 
developed for those students in racially de 
segregated classrooms m ust be definitively 
different from present and existing curricu 
lar programs. To provide students more of 
that which was a meaningless failure in 
racially imbalanced schools will be tragically 
myopic. Furthermore, it will candidly indi 
cate that the problem of racial integration in 
schools has either not been recognized and 
defined or that we do not know how, or care, 
to deal with it effectively! n

;i Robert S. Harnack. "Resource Units and the 
Computer." The Hiqh School Journal 5 1(3): 
126-31; December 1967.
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