GUIDANCE:
Education or Therapy—or What?

GUIDANCE is a big and
prosperous business in American educa-
tion today. From a modest beginning
in the establishment of the Vocation
Bureau in Boston under the aegis of
Frank Parsons in 1908, the so-called
“guidance movement” has grown liter-
ally into a national enterprise. The
Zeitgeist fostering this growth is well
represented in recent legislation con-
cerned with manpower mobilization,
financial assistance, educational oppor-
tunities, and even international rela-
tions.?

Presence of a professional organiza-
tion, called the American Personnel
and Guidance Association (APGA),
with 20,000 members early in 1966, at-

*The writer is indebted to Thomas W.
Hansmeier, Dean of Students, Southern Illi-
nois University, Edwardsville, for his con-
structive critique of an earlier version of this
paper.

*Some examples include: the National De-
fense Education Act (1958), Juvenile Delin-
quency Control Act (1961), Manpower De-
velopment and Training Act (1962), Eco-
nomic Opportunity Act (1964), Elementary
and Secondary Education Aect (1985), Cold
War Veterans' Readjustment Assistance Act
(1966), and International Eduecation Act
(1966) .
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tests further to the rapid expansion of
guidance. The APGA consists of eight
divisional organizations, the largest of
which is the American Schoel Counselor
Association (ASCA) with a member-
ship of nearly 10,000.* Compare this
with such figures as the total NEA
membership of about 1,000,000, the
total number of classroom teachers
(1,500,000 as of 1962-63) in American
public schools, or the total number of
principals and supervisors (86,000),
and one can get some idea of the size
of present-day guidance.

"Guidance’’—Linguistic Game?
What, then, is guidance? Interest-
ingly, it is not easy to find a definitive
answer to this question through various
official publications of the APGA. For
example, in a brochure for general dis-

* Other seven are: American College Per-
sonnel Association (ACPA), Association for
Counselor  Education and  Supervision
(ACES), National Vocational Guidance As-
sociation (NVGA), Student Personnel Asso-
ciation for Teacher Education (SPATE),
American Rehabilitation Counseling Associa-
tion (ARCA), Assoriation for Measurement
and Evaluation in Guidance (AMEG), and
National Employment Counselors Associa-
tion (NECA).
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tribution, the APGA and NEA jointly
gave the following description:

Guidance can best be defined as the serv-
ices available to each student to facilitate
his academic success in school; to help him
better understand his strengths and limita-
tions; to identify his interests; to aid him
in planning for and attaining realistic goals.
The emphasis is always on the individual,
even when students meet in groups for guid-
ance purposes.*

Here, guidance was identified with
the helping services available to a stu-
dent in his academic and other pursuits
of a peculiarly individual nature. The
specific services which constitute guid-
ance were not clarified, although the
leaflet described counseling as “the pri-
mary activity employed in a guidance
program” ® and then listed possible cli-
ents (students, parents, and teachers),
techniques (tests, vocational-educa-
tional information, orientation), and re-
sources and facilities (school, place-
ment, and community).

Difficulties involved here may be
easily seen if we take the field of medi-
cine as an example. It is one thing to
define medicine as the services available
to each client to facilitate his physical
“success in society, to help him better
understand his strengths and limita-
tions, to identify his interests, and to
aid him in planning for and attaining
realistic goals,” and also to state that
individual diagnosis and treatment are
the primary activities employed in the
practice of medicine. It is another to

* Anonymous. Answers {o Questions About
Guidance. Washington, D.C.: American Per-
sonnel and Guidance Association and Na-

tional Education Association, 1963. p. 3.
(Leaflet.)

* Ibid., p. 4.
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describe medicine as the science and art
of prevention and healing of diseases
and to proceed to discuss the basic con-
cepts of disease, prevention, and cure.
Obviously, medicine is something over
and above any collection of surgical,
internal-medical, pediatric, obstetric,
pathological, nursing, hygienic and
other services, and a medical program
cannot be simply equated with the
activities involved. In other words, op-
erational definitions do not satisfy the
need for clarification of substantive
concepts.®

A statement of policy issued by the
ASCA for secondary school counselors
summarized its position as follows:

The perspective used by the American
School Counselor Association in outlining
the role of the school counselor is that of
the student needs which he serves. . . . The
counselor implements his responsibilities for
meeting these needs by employing his pro-
fessional competencies in two areas: (a)
counseling, and (b) related guidance serv-

ices.

Later, it was indicated that the “re-
lated guidance services” include pupil
appraisal, teacher consultation, parent
conference, research, and liaison. Unfor-
tunately, guidance itself was nowhere
defined in this statement, although the
needs to be satisfied were spelled out as:

(a) The need for the pupil to understand
and accept himself, develop personal deci-
sion-making competencies, and formulate
and implement plans for his further devel-

® Henry Margenau. “On Interpretations and
Misinterpretations of Operationalism." Scien-
lific Monthly 79: 209-10; 1954.

" American School Counselor Association.
“Tentative Statement of Policy for Second-
ary School Counselors.” The Personnel and
Guidance Journal 42(2): 194-98; October
1963.
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opment. (b) The need for the school staff
to understand the importance of the indi-
vidual student and for assistance in making
appropriate educational provisions for his
development. (¢) The need of teachers and
parents for information regarding the de-
velopment of individuals and groups of
pupils. (d) The need for various kinds of
assistance from non-school sources for some
pupils.?

Notice that all these needs are of a
broad preseriptive nature, originating
in either school or social requirements
and directives. But the ASCA argues as
if the needs were personal and motiva-
tional.?

Neither of the foregoing statements
by the APGA and ASCA clearly expli-
cated the concept of guidance. Instead,
they depended heavily upon the physi-
cal existence of some concrete opera-
tions as an index of the presence of
guidance. In contrast, a joint ACES-
ASCA committee pronounced that:

We believe that guidance for all children
is an essential component of the total edu-
cational experience in the elementary
school. . . . By guidance we mean a continu-
ing process concerned with determining and
providing for the developmental needs of
all pupils. This process is carried out
through a systematically planned program
of guidance functions™

For some reason, the composition of
these guidance functions was not made

* Ibid., p. 198

*Paul Komisar. “‘Need’ and the Need
Curriculum.” B. Othaniel Smith and Robert
H. Ennis, editors. Language and Concept in
Education. Chicago: Rand MeNally & Com-
pany, 1961. p. 2442, -

*Joint ACES-ASCA Committee on the
Elementary School Counselor. “The Elemen-
tary School Counselor.” The Personmnel and
Guidance Journal 44(8): 658-61; February
1966.
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explicit, while a tripartite scheme ot
counselor responsibilities was presented
as “counseling, consultation, and coor-
dination.” More unfortunate, however,
was the lack of clarification of the de-
velopmental needs, which I assume have
something to do with the concept of de-
velopmental tasks. According to Havig-
hurst’s original definition,

A developmental task is a task which
arises at or about a certain period in the
life of an individual, successful achievement
of which leads to his happiness and to
success with later tasks, while failure leads
to unhappiness in the individual, disap-
proval by the society, and difficulty with
later tasks™

These tasks are therefore predicated
upon both an individual’s physio-psy-
chological readiness and general socio-
cultural expectations at each stage of
his development. If the committee
meant by developmental needs those
tasks required of individual children by
the society, the needs concept is again
presecriptive in nature and not motiva-
tional. In this context, affirmation of
the committee’s process viewpoint of
guidance makes its claim rather prepos-
terous since the counselors now take on
responsibility for all the requirements
imposed by our society on all children.!?
It would be far more meaningful to say,
“We believe that formal eduecation is
an essential component of guidance for
all children,” than to state, as did the
committee, “We believe that guidance
for all children is an essential com-
ponent of the total educational experi-
ence . . ."!

" Robert J. Havighurst. Human Develop-
ment and Education. New York: Longmans,

Green & Co., 1953. p. 2.
'* Komisar. Op. cit., p. 38.
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Beyond the above three cases, one
searches in vain for a clear definition
of guidance among official documents of
the APGA.*® Under such circumstances,
an observer may be justified in ques-
tioning the Emperor’s invisible clothes
when he reads, in the first article of the
constitution of this “educational, scien-
tific, and professional organization dedi-
cated to service to society,” ** the fol-
lowing declaration:

The purposes of the American Personnel
and Guidance Association are: to advance
the scientific discipline of personnel and
guidance work; . . * (Italics mine.)

We ask a simple question, “Is there
such a thing as guidance?,” and we
receive an answer obviously taken
for granted: “Of course there is!"?1®
Strangely, guidance seems to be some-
thing that everyone in the profession
knows but which no outsider can see!

Wise Men Speak

What is, again, guidance? Failing to
obtain a clear answer from the APGA
and its divisions, let us turn now to
learned scholars for their counsel. For
example, Mathewson presented the fol-

'3 See such documents as: APGA. “Counsel-
ing Preparation: Recommendations for Mini-
mum Standards by Professional Training,
Licensing and Certification Committee.” The
P'ersonnel and Guidance Journal 37: 162-66;
1958.

APGA. “A Report of the Committee on
Professional Preparation and Standards.” The
Personnel and Guidance Journal 41(5): 480-
85; January 1963.

APGA. “The Counselor: Professional Prep-
aration and Role—A Statement of Policy.”
The Personnel and Guidance Journal 42(5):
536-41 ; January 1964,

ACES. “Standards for Counselor Education
in the Preparation of Secondary School
Counselors.” The Personnel and Guidance
Journal 42(10): 1061-73; June 1964.
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lowing definition which he regarded as
quite clear-cut.

Guidance is the systematic, professional
process of helping the individual through
educative and interpretive procedures to
gain a better understanding of his own
characteristics and potentialities and to
relate himself more satisfactorily to social
requirements and opportunities, in accord
with social and moral values.”

While admitting that “the guidance
process as a whole cannot proceed with-
out the continuous participation of
teachers, parents, pupils, specialists, and
administrators,” Mathewson was not
willing to equate guidance with a proc-
ess more inclusive and basic than that
engaged in by counselors alone. This is
clear in the following statement:

Such a definition enables us to distinguish
professional guidance from usual instrue-
tional and administrative activities as well
as from the activities carried on by such
functionaries as school psychologists, social
workers, and remedial specialists™ (Italics
mine.)

The process interpretation of guid-
ance was also offered by Glanz, who
defined it as “the process of helping in-

Carl McDaniels. “The Relationship of
Short-Term and Specialized Programs to the
APGA Policy Statement, The Counselor:
Professional Preparation and Role.” The Per-
sonnel and Guidance Journal 43(5): 538-39;
January 1965.

" APGA. “Ethical Standards.” The Person-
nel and Guidance Journal 40: 206-209; 1961.

»APGA. “Constitution.” The Personnel
and Guidance Journal 40: 318-22; 1961.

1 Allen Wheelis. The Quest for Identity.
New York: W. W. Norton and Company,
Inc., 1958, p. 159.

" Robert H. Mathewson. Guidance Policy
and Practice. (3rd edition.) New York:
Harper & Row, 1962, p. 141.

» Ibid., p. 142.



dividuals to solve problems and to be
free and responsible members of a world
community within which they live.” 1®
This is indeed a broad definition. Glanz
also tried to make a strange distinction
between education and guidance: “Ed-
ucation focuses upon groups or large
numbers of persons; guidance focuses
upon the single person.” 2° Seemingly,
Glanz was confusing means to an end
with ends themselves. His later state-
ment, “Guidance is the primary instru-
ment for the individualization of the
entire process of education” (italics
mine), is again misleading.

Miller also offers the process view-
point of guidance:

In this sense we shall mean by guidance
that part of the-total educational process
which is concerned with helping the indi-
vidual make plans and decisions to imple-
ment his development in accordance with
his own emerging life pattern.®

Thus, Miller regards guidance as a
component of education, although the
rest of the total educational process was
not made explicit. This failure, and the
artificiality in such distinction, seems
to make it rather difficult to claim the
need for any separate personnel for
guidance.

Possibly for these and other reasons,
many writers appear to prefer to iden-
tify guidance with a viewpoint to de-
seribing it as a process.?? For example,

* Edward C. Glanz. Foundations and Prin-
ciples of Guidance. Boston: Allyn and Bacon,
Inc., 1964. p. 5.

= Ibid., p. 4.

* Carroll H. Miller. Foundations of Guid-
ance. New York: Harper & Row, 1961. p. 13.

2 For example, Richard H. Bymne. The
School Counselor. Boston: Houghton Mifflin
Company, 1963. p. 185-88.

C. Harold McCully. “The School Coun-
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Wrenn, writing for the APGA Commis-
sion on Guidance in American Schools,
acknowledged the presence of much con-
fusion over the terms guidance, coun-
seling, and counselor, and then wrote:

What is commonly called guidance is a
philosophy, a point of view with regard to
the individualization of the student’s educa-
tional experience; part of this, the coordi-
nation of his personal learning in and out of
the classroom to the end of better personal
understanding and wiser judgment and de-
cision-making is a particular responsibility
of the counselor. . . . But what he (coun-
selor) does is only one way of earrying a
philosophy of guidance into action. Teach-
ers and administrators also have major re-
sponsibility for this point of view®

This statement is probably the clear-
est which any administrators, teachers,
and curriculum planners ean find in the
literature. Wrenn further wanted it to
be known that,

The Commission on Guidance in Ameri-
can Schools proposes that the confusing
term “guidance services” be abandoned—
and that pupil personnel services be seen as
the activities of the school counselor, the
school psychologist, the school social
worker, the school health officer, and the
school attendance officer. Pupil personnel
services thus become broader than any so-
called guidance services and yet a central
function of such services is the work of
the school eounselor.®

selor: Strategy for Professionalization.” The
Personnel and Guidance Journal 40(8): 681-
89; April 1962.

Jane Warters. High School Personnel Work
Today. (2nd edition.) New York: McGraw-
Hill Book Company, Inec., 1956. p. 32-50.

#C. Gilbert Wrenn. The Counselor in a
Changing World. Washington, D.C.: Ameri-
can Personnel and Guidance Association,
1962. p. 143.

* Ibid., p. 142.
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Unfortunately for outsiders, there are
two kinds of dissension with this pro-
posal. One centers around the concern
that some of the programs included in
“pupil personnel services,” e.g., pupil ac-
counting, health service, financial aids,
and remedial services (activities of
school psychologists, remedial special-
ists, special educators, and social
workers), may not be educative enough
to be worthy of sharing the same roof
as “guidance services.” ** However, the
dissenters’ writings are not clear as to
what concrete activities are to be sub-
sumed under their “guidance services,”
except counseling and possibly testing.

The other disagreeing note comes
from those who are worried about the
possibility that the very process of spe-
cialization in personnel services them-
selves may eventually nullify the basic
claim of personnel work that it is inter-
csted in the whole person.®® An over-
zealous emphasis upon specialism in the
form of a constellation of highly expert
and splintered programs may, in this
context, cause personnel workers to lose
sight of the fundamental commitment
to the guidance point of view shared
with every other educator.

To be realistic, none of the ought or

= Kenneth B. Hoyt. “Guidance: A Con-
stellation of Services.” The Personnel and
Guidance Journal 40(8) : 690-97; April 1962.

Mathewson. Op. eit., p. 139-50.

Miller. Op. cit., p. 13-16.

Lawrence H. Stewart and Charles F. War-
nath. The Counselor and Society. Boston:
Houghton Mifflin Company, 1965. p. 18-20.

* Esther Lloyd-Jones. “Changing Concepts
of Student Personnel Work.” Esther Lloyd-
Jones and Margaret R. Smith, editors. Stu-
dent Personnel Work as Deeper Teaching.
New York: Harper & Row, 1954. p. 1-14.

George E. McCabe. “Utilizing Every Re-
source.” Lloyd-Jones and Smith, eop. cit.,
p. 280-94

Janvary 1967

thought statements reviewed so far, no
matter how reasonable or high-sound-
ing, will ever take the place of what
people actually see in guidance. There-
fore, let us first look at what school
counselors, the heirs apparent of pupil
personnel work, think they are pres-
ently doing and what they think they
are supposed to be doing.

What Participants Say

Wrenn reported on results from three
studies, two covering high school coun-
selors (ASCA and Project TALENT
studies) and one dealing with elemen-
tary school counselors.?” The TALENT
study, representing a fairly accurate
national cross section, revealed that
close to one-third of high schools had
no counselors and nearly one-half did
not have anyone assigned full time to
pupil personnel service duties. The ra-
tio of counselors who devoted half or
more of their available time to student
counseling ranged from only 15 percent
in smaller high schools to 64 percent in
the largest schools. Moreover, of the
limited time spent in seeing students,
most emphasis was placed on “counsel-
ing for college.” Some time was devoted
to “counseling for developing poten-
tial” and “counseling for inadequate
achievement,” while very little atten-
tion was paid to “counseling for occu-
pations.”

The ASCA and elementary studies,
on the other hand, showed that what
these counselors say they want to do
now and in the future is “counseling
students,” with an additional emphasis
from the elementary group on “confer-
ence with parents and teachers.” One-

¥ Wrenn. The Counselor in a Changing
World, op. cit., p. 111-34.
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half of the ASCA counselors felt that
“clerical work” (record-keeping, filing,
transcript preparation, and the like)
should not be their duties, while one-
third expressed the same opinion with
regard to “supervision of study hall,
lunch room, library, ete.” This last ob-
servation fits revealingly with Hitch-
cock’s, which showed that more than
one-third of counselors in his study felt
that they should not be concerned with
such activities as counseling students
with academic difficulties, assisting in
students’ course planning, interpreting
test results to teachers, and counseling
parents of failing students.?®

It is interesting to note, in this con-
nection, that administrators and coun-
selors tend to disagree on these same
matters.?® For example, it has been
found that administrators expect more
administrative, leadership, and elerieal
help from counselors, while the latter
want to be nonparticipant observers
and impartial arbiters. Whether coun-
selors have succeeded in winning educa-
tional colleagues, above all teachers,
and students over to their side is, how-
ever, quite doubtful.*®

= William L. Hitchrock. “Counselors Feel

They Should” The Personnel and Guidance
Journal 32: 72-74; 1953.

® Joann Chenault, and James E. Seegars,
Jr. “The Interpersonal Diagnosis of Princi-
pals and Counselors.” The Personnel and
Guidance Journal 41(2): 118-22: October
1962,

Thomas J. Sweeney. “The School Coun-
selor as Perceived by School Counselors and
Their Principals.” The Personnel and Guid-
ance Journal 44(8) : 84449 ; April 1966.

* John G. Darley. “The Faculty Is Human.
Too.” The Personnel and Guidance Journal
35: 225-30; 1956.

Robert L. Gibson. “Pupil Opinions of High
School Guidance Programs.” The Personnel
ond Guidance Journal 40(5): 453-57; Janu-
ary 1962,
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In spite of the previously noted ten-
dency among school counselors to ac-
cord little emphasis to counseling for
occupations and academic matters, there
are several studies to show that parents,
students, teachers, and administrators
regard counselors as responsible for,
and (potentially) most helpful with,
problems in voeational and educational
spheres.®® The same groups of people
also judged counselors to be inade-
quately prepared and least helpful in
dealing with emotional-personal prob-
lems. Most leaders in counscling tend
to agree that counselors in schools are
not psychotherapists,?** and a reexami-

Robert L. Gibson. “Teacher Opinions of
High School Guidance Programs.” The Per-
somnel and Guidance Journal 44(4); 416-22;
December 1965,

" Harry B. Bergstein and Claude W. Grant.
“How Parents Perceive the Counselor’s
Role.” The Personnel and Guidance Journal
39: 698-703 ; 1961.

Claude W. Grant. “How Students Perceive
the Counselor's Role.” The Personnel and
Guidance Journal 32: 386-88; 1954,

Claude W. Grant. “The Counsclor’s Role.”
The Personnel and Guidance Journal 33: 73-
77; 1954,

Ralph E. Jensen. “Student Feeling About
Counseling Help." The Personnel and Guid-
ance Journal 33: 498-503 ; 1955.

Bruce Shertzer and Shelley C. Stone. “The
School Counselor and His Publics: A Prob-
lem in Role Definition.” The Personnel and
Guidance Journal 41(8) : 687-93; April 1963.

= Americgn Psychological Association, Di-
vision of Counseling Psychology. Committee
on Definition. “Counseling Psychology as a
Specialty.” American Psychologist 11: 282-
85; 1956.

Edward S. Bordin. Psychological Counsel-
ing. New York: Appleton-Century-Crofts,
Inc., 1955.

Leo Goldman. “Another Log.” American
Psychologist 19(6) : 418-19; June 1964.

Milton E. Hahn. “Counseling Psychology.”
American Psychologist 10: 279-82; 1955.

Milton E. Hahn. “Forgotten People: The
Normal Individual and. and in. Professional
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nation of the crucial importance of
vocational counseling for a Man in a
World at Work *® seems to be in prog-
ress. ¥

Examined “Guidance’'—
Desideratum

Recently Shoben reminded us of the
saying of a philosopher of old that an

Psychology.” American Psychologist 17(10):
700-705; October 1962,

Milton E. Hahn. Psychoevaluation. New
York: McGraw-Hill Book Company, Ine.,
1963.

William G. Perry, Jr. “The Findings of the
Commission on Counseling and Guidance.”
R. W. Miner, editor. Psychotherapy and
Counseling. New York: New York Academy
of Sciences, 1955.

William Schofield. “Clinical and Counseling
Psychology: Some Perspectives.” American
Psychologist 21(2) : 122-31; February 1966.

Albert 8. Thompson and Donald E. Super,
editors. The Professional Preparation of Coun-
seling Psychologists. New York: Bureau of
Publications, Teachers College, Columbia
University, 1964.

Forrest L. Vance and Theodore C. Volsky,
Jr. “Counseling and Psychotherapy: Split
Personality or Siamese Twins.” American
Psychologist 17(8) : 565-70; August 1962.

Leona E. Tyler. The Work of the Coun-
selor. (2nd edition.) New York: Appleton-
Century-Crofts, Inc., 1961.

C. Gilbert Wrenn. “Status and Role of the
School Counselor.” The Personnel and Guid-
ance Journal 36: 175-83 ; 1957.

For dissension, see the following: Cecil H.
Patterson. “Counseling and/or Phychother-
apy?"” American Psychologist 18(10): 667-69;
October 1963.

Cecil H. Patterson. “Counseling.” Annual
Review of Psychology 17: 79-110; 1966.

= For a thorough discussion, see a book with
the same title, edited by Henry Borow
(Boston: Houghton Mifflin Company, 1964).

* Arthur H. Brayfield. “Counseling Psy-
chology.” Annual Review of Psychology 14:
319-50; 1963.

Kenneth B, Hoyt. “Counselor Self-Under-
standing and Responsibility for Those Not
College Bound.” E. Paul Torrance and
Robert D. Strom, editors. Mental Health and
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unexamined life is not worth living *;
I believe that this is true also with our
life as professionals. “Guidance is not
a matter of gimmicks, nor of rules of'
thumb. A guide, like a philosopher and
friend, is a person who loves wisdom
and loves his fellow men,” 3 (italics
mine). And we all know how difficult it
is to love wisdom humbly but vigor-
ously and to have compassion for our
fellow men genuinely and faithfully, do
we not? Insight and maturity do not
come easily by any standards.

One of the most critical tasks facing
school counselors, both as individuals
and as professionals,.seems to be clari-
fication—or even formulation for the
first time—of ultimate objectives which
can lend meaning and coherence to their
immediate activities and intermediate
goals.

In 1955, Cribbin wrote: “After ex-
amining over 120 different expressions
of ends in guidance, the writer con-
cluded that the scholastic distinction
between ultimate aims and proximate
objectives was one which concerned
few guidance authorities.” ** Four years
later, Wrenn observed: “Very much of

Achievement. New York: John Wiley &
Sons. Ine.. 1965. p. 202-209.

Leona E. Tyler. “What Do You Mean,
‘Routine’?” Journal of Counseling Psy-
chology 6: 174; 1959,

Henry Weitz. “The Shifting Image of the
Counseling Psychologist.” The Personnel and
Guidance Journal 40: 184-85; 1961.

= Edward J. Shoben, Jr. “Guidance: Re-
medial Function or Social Reconstruction?”
Harvard Education Review 32(4): 430-43;
Fall 1962.

* Gordon W. Allport. “Psychological Mod-
els for Guidance.” Harvard Educational Re-
view 32(4) : 373-81; Fall 1962.

* James J. Cribbin. “A Critique of the
Philosophy of Modern Guidance.” Catholic
Education Review 53: 73-91; 1955.
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our- attention is given to method, but
basic to method are ends. And the ends
phase of our professional development
is immature as yet. . . . Man’s purpose
in the total scheme of existence calls
for some postulates not covered by
science.” *# .

Four more years later, Beck, in one
of the few treatises of this issue, pointed
to the inconsistency found among pre-
suppositions held, explicitly or implic-
itly, by many workers.?* The belief
in social and scientific determinism to
reveal the truths about the objective
world of realism is not quite congruent
with another belief in basic human free-
dom and choice. He thus proposed ex-
istentialist philosophy and Daseinana-
lyse psychology as the possible future
framework to accommodate all the phil-
osophical presuppositions discernible in
the present-day counseling.

Judging from numerous discussions
in the recent literature, existentialism
seems to be increasingly in and other
“old stuff” out** To my way of think-

B C. Gilbert Wrenn. “Philosophical and
Psvehological Bases of Personnel Services in
Education.” Nelson B. Henry, editor. Person-
nel Services in Education. (58th NSSE Year-
book, Part II.) Chicago: University of Chi-
cago Press, 1959. p. 41-81.

™ Carlton E. Beck, Philosophical Founda-
tions of Guidance. Englewood Cliffs, N. J.:
Prentice-Hall, Inc., 1963.

*“Dugald 8. Arbuckle. “Existentialism in
Counseling: The Humanist View.” The Per-

| and Guidance Journal 43(6): 558-67;
February 1965.

Edward A. Dreyfus. “Counseling and Exis-
tentialism.” Journal of Counseling Psy-
chology 9: 128-32; 1962.

Edward A. Dreyfus. “The Counselor and
Existentialism.” The Personnel and Guidance
Journal 43(2) : 114-17; October 1964.

Adrian van Kaam. “Counseling from the
Viewpoint of Existential Psychology.” Har-
vard Educational Review 32(4) : 403-15; Fall
1962.
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ing, however, it is not so important that
everyone agrees with this or that view-
point (just as he used to do with clin-
ical counseling at one time and with
client-centered therapy at another!) as
that he continuously examines himself
honestly and rigorously without trying
to follow fads and fancies. If, after such
critical reflection and analysis, he does
not see any reason why he should jump
onto the “being and becoming” band-
wagon with others, may he have the
courage and integrity to express his
conviction and go his way, all alone if
necessary.

We are notoriously culture- and time-
bound in our thoughts and other-di-
rected in our behavior. Thus, it may
be practically unavoidable that any for-
mal preparation program for counselors
is tinged with provincialism and dogma-
tism. Woe to those, however, who en-
capsulate themselves in a ready-made
cocoon of self-righteousness and com-

Ted Landsman. “Existentialism in Counsel-
ing: The Scientific View." The Personnel and
fiuidance Journal 43(6): 568-73; February
1965.

Jane E. Lynch and William Kluback. “The
Significance of Values in Existential Counsel-
ing.” The Per I and Guid Journal
44(7) ; 753-54 ; March 1966.

Rollo May, editor. Existential Psychology.
New York: Random House, 1961.
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placence * and who forget man’s best
weapon for advance, namely, his aware-
ness of himself and of the world around
him,*2
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not that of mere knowledge or tech-
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ture.**
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doubt and anxiety. Nevertheless, only
those individuals who continue to live
through it with humility, sensitivity,
and ecourage, can claim to be of any
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need apply.” 7

“C. Gilbert Wrenn. “The Culturally En-
capsulated Counselor.” Harvard Educational
Review 32(4) : 444-49; Fall 1962.

@ Anne Roe. “Man’s Forgotten Weapon.”
American Psychologist 14: 261-66; 1959.

“ Edmund G. Williamson. “The Counselor
as Technique.” The Personnel and Guidance
Journal 41(2) : 108-11: October 1962.

“ Kenneth Keniston. “Social Change and
Youth in America” Daedalus 91: 145-T1;
1962.

“Erik H. Erikson. Insight and Responsi-
bility. New York: W. W. Norton and Com-
pany, Inc., 1964. p. 133.

“ Wheelis. Op. cit., p. 205.

“Wrenn. “The Culturally Encapsulated
Counselor,” op. cit., p. 449.

January 1967

The Supervisor:
Agent for

Change

in Teaching

Edited by

James Raths and Robert R. Leeper

This new ASCD booklet presents eight
papers in which eminent scholars share
their research and their views con-
cerning supervision and the work of
the supervisor.

Contents
Helping Teachers Change
James B. Macdonald
An Interaction Model Applied.
to Supervision
Rebert D. Boyd
Effects of Supervisor's Knowledge of
Student Teacher Personality
Evaluations
Thomas A Ringness
Interaction Analysis as a Feedback
System in Teacher Preparation
Edmund J. Amidon and Evan Powell
I’rofessional Integration and Clinieal
Research
Ted W. Ward
Strategies for Instructional Change:
Promising Ideas and Perplexing
Problems X
Ben M. Harris
Challenges for Supervisors
Leslee J. Bishop
Organizational Factors in Supervision
James G. March
138 pages; $3.25
Order from:
ASCD
1201 Sixteenth St.,, N.W.
Washington, D.C. 20036

315 .




Copyright © 1967 by the Association for Supervision and Curriculum
Development. All rights reserved.





