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What could be more timely than a
discussion of excellence in education?
What more central to the achievement
of excellence in teaching and learning
than a thoroughgoing knowledge of the
learning process? What more crucial to
contemporary learning theory than devel-
opments in the field of cognition? Though
related in topie, dissimilarities are noted
among the central purposes of these vol-
umes. Such divergencies warrant individ-
ual discussions of these books.

In his introduction Dr, Parker asserts
that American education is on dead cen-
ter. The purpose of his book is to explore
possibilities for new arrangements within
the school to move it off dead center.
The solution to the problem, Parker
holds. is to help each individual attain
his maximum growth potential. Early
chapters are devoted to assessing the
current state of education and citing sev-
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eral assumptions which he calls invalid
and upon which educational decisions are
too frequently based. Later chapters con-
centrate on enumeration of proposals de-
signed to better individualize instruction.
Throughout the book significant ques-
tions are raised regarding the efficacy of
commonly utilized means for individual-
izing instruction such as ability grouping
and tracking systems.

The author holds out considerable
hope for his "Multilevel Philosophy.” This
is his terminology to explain the concept
of teachers working with pupils as indi-
viduals so as to capitalize upon the wide
range of potentialities discovered in any
single classroom, regardless of the basis
upon which pupils were assigned to that
classroom. Implementation of the “Multi-
level Philosophy” requires a “science of
schooling”™—a concept of schooling based
upon a clear distinction between what
the author terms training as opposed to
cducation. Among his suggestions for at-
taining this duolithic achievement is utili-
zation of whatever technical devices and
programed materials might best serve the
ends of the program. Dr. Parker’s recom-
mendations are replete with proposed
outlines for school and class organization,
and check-lists for evaluating individual
learning opportunity for pupils in one’s
own school setting.

While the book may serve to re-explode
some oft-held myths about pupil similar-
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ity within a class group, serious-minded
educators who have addressed them-
selves to this problem for many years will
find few fresh ideas. Unfortunately Dr.
Parker oversimplifies the answers to
highly complex problems. The greatest
contribution of the book may be to ac-
quaint persons unfamiliar with the na-
ture, impact and demands of individual
differences with the pervasiveness of this
fact. Worthy of note are Dr. Parker’s
statements emphasizing the key role of
the teacher in the learning process. Also,
not to be overlooked, is his contention
that a crucial deterrent to instructional
improvement is the teacher’s lack of func-
tional knowledge of the nature of the
learning process, especially in the realm
of cognition.

Learning: A Survey of Psychological
Interpretations presents a summary of
systematic interpretations of learning in
light of their importance “both in the
science of psychology and in the appli-
cation of psychology to education.” In
this brief treatment of an extensive field,
Dr. Hill's comments have been wisely
restricted to selected representative theo-
rists. The volume fulfills two dimensions.
First, it presents a description of major
theoretical positions past and present,
and second, analyzes and interprets these
positions as a basis for conceptualizing
about the future.

The initial chapter describing the na-
ture and function of theories, and defin-
ing key terms is well designed and en-
courages further reading. The author
states that in attempting to classify psy-
chological interpretations of learning, he
finds the familiar division into connec-
tionist and cognitive theories still the
most useful one. He explains the differ-
ence between learning in the laboratory
and learning in the school, commenting
on the limitations of generalizing about
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complex behavior situations from con-
trolled laboratory studies of simple be-
havior.

Although clear distinction is made be-
tween connectionist and cognitive posi-
tions, theoretical positions are identified
and discussed in such a fashion that the
reader gains a fecling of theoretical evo-
lution. As a position becomes more ade-
quately 'understood, and its limitations
recognized, it may become modified or
replaced with a more adequate theoreti-
cal framework. The reviewer considers
this an asset of the volume by Hill.

The author begins his discussion with
contiguity theories of Watson and Guth-
rie, proceeding to reinforcement theory
as developed by Thorndike and inter-
preted by Skinner and Miller. These in-
terpretations are developed so as to set a
stage for examination of cognitive inter-
pretations of learning such as Lewin's
system and Tolman’s purposive behav-
iorism.

Dr. Hill devotes an entire chapter to
discussion of the work of Clark L. Hull
by way of presenting a major formal con-
nectionist theory. He reflects that Hull
has “probably had more effect on the
psvchology of learning than any other
theorist in the past thirty years” (p. 129).

The book concludes by noting the un-
finished nature of learning theorv, the
recent developments on many fronts, and
the hope for a better, all pervasive theory
of learning. The book achieves its pur-
pose of presenting major theoretical posi-
tions and setting forth the practicality of
theorizing. The volume is well planned
for educators and is a good introductory
survey of contemporary learning theory
for basic reading. It is refreshing to com-
mend this book for its emphasis on the
practicality of theorizing for teachers, as
well as social scientists.

The Cognitive Processes, a collection
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of selected excerpts from some 50 psy-
chologists, is an outstanding contribution
to psychological and educational litera-
ture. Contemporary educational psychol-
ogy has long needed a systematic report-
ing of significant research on the cognitive
processes, a topic clearly central to hu-
man learning. In preparing the compen-
dium, the editors recognize, as did Hill,
“the dilemma that what is most ade-
quately developed in psychology is least
relevant in practice” (p. v). ( Laboratory
studies of simple behavior patterns are
not always adequate for generalizing to
complex behavior situations such as per-
sist in the classroom.)

The organization of the book is care-
fully done.

Part One, dealing with a general arousal
theory of motivation, is central to the neo-
behavioristic and cognitive processes pro-
posed by psvchologists like Hebb and
Osgood, presented in Part Two. Non-asso-
ciative approaches to cognition comprise
Part Three, while the computer model and
computer simulation of cognitive processes
are presented in Part Four. In Part Five the
generality of cognitive theory is demon-
strated in the context of personality and
motivation. Part Six deals with development
and cognition in children (p. vii-viii).

Selections within the sections are ap-
propriately chosen to reflect key develop-
ments in the various aspects of theoriz-
ing. Editorial introductions to the parts
of the book, though brief, are adequate
to introduce the readings. If there is a
weakness of this book, it is the limited
editorial analysis of the papers.

Teachers of young children should be
particularly interested in Part Six. Arti-
cles in this section report studies of
problem-solving  processes, children’s
language development as related to the
development of cognitive functioning,
and children’s probability learning.
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Readers expecting a “how-to-do-it in
the classroom” implementation will be
disappointed. This volume presents theo-
retical constructs which research-minded
teachers will find helpful in understand-
ing and explaining human behavior.

Students and researchers of the learn-
ing process and of curriculum develop-
ment should be familiar with this signifi-
cant publication. Both Parker and Hill
have clearly pointed to the educator’s
need to be cognizant of theories and ex-
perimentation in the cognitive domain.
The Cognitive Processes is contemporary,
well organized and possessed of far-
reaching implications.

—Reviewed by James A, PHILLIPS, JR.,
Assistant Professor, Secondary Educa-
tion, Kent State University, Kent, Ohio.

Editorial—Goodwin
(Continued from page 220)

served well. Those interested in the guid-
ance of vouth, in and out of school, can-
not walk on separate sides of the street as
if they are in competition. The point is
not primarily that professional neighbors
ought to know each other better, or that
we can add to each other’s knowledge
(although we can). The consuming in-
terest and need is that young people in
our communities may receive more ade-
quate vocational service.

Progress toward this goal continues to
be demonstrated through the Employ-
ment Service-School Cooperative Pro-
gram. As part of this program of service
offered to youth, the local offices of State
Employment Security agencies have co-
operative arrangements with high schools
to provide group guidance, counseling,
testing, occupational and other job infor-
mation, and placement assistance to stu-
dents entering, or about to enter, the
labor force. The 1962-63 program was
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