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AMERICAN citizens difier re 
garding the amount, kind and purpose 
of education desired or needed. How 
ever, the amount of money, time and 
effort expended for education by the 
American people seems to indicate that 
the vast majority of citizens want some 
kind of education for their children. The 
amount, kind and purpose of education 
desired by the individual or group are 
determined by values. The values, in 
practice, are translated into many in 
fluences which are exerted upon the 
schools.

Schools must have objectives which 
are compatible with the values of the 
individuals or groups which support 
them. Withovit valid objectives based 
upon articulated values schools would 
be chaotic and even useless. Without 
values there would be no purpose; with 
out purpose there would be no direc 
tion for the educative process. In fact, 
there would be no meaningful definition 
of education. What do Americans value? 
What do Americans expect of the many 
faceted systems of education which they 
maintain? These questions must be an 
swered with a reasonable degree of ac-
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curacy if schools are to make needed 
contributions to the society which sup 
ports them.

What Are the Values?

It must be recognized that values 
rather than a value usually motivate in 
dividuals or groups; however, for the 
purpose of study and analysis some 
identification of single values can be 
justified. Some significant values which 
motivate educational efforts in America 
are the following:

1. Utility—The need to write a letter, 
read a recipe, or make a budget involves 
skills which, according to most Ameri 
cans, can be developed best through a 
system of formal education. The belief 
that each individual should know or do 
something which has immediate and 
practical value is an integral part of 
American culture. Americans believe that 
an affluent society demands an educated 
populace.

2. Distinction—The organism becomes 
an individual and individuals become a 
group when some degree of distinction 
is manifest. Through the acquisition of 
skills, knowledge, attitudes or behavior, 
Americans are constantly trying to de 
velop individual or group characteristics
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which make identification easy. Often 
these efforts have intellectual bases be 
cause of man's perceptive and thought 
processes. Hence, physics and dress de 
sign may easily become aspects of formal 
education.

3. Accommodation—The desire to be 
different and the need to belong ap 
proach the paradoxical in the American 
personality. The matron who buys ex 
pensive hats to be different becomes 
unhappy when left out of a group to 
which she wants to belong. Members of 
widely divergent political parties pro 
claim their devotion to common good 
and the belief that education should 
build citizenship. All claim the right to 
speak and to be heard.

4. Mastery—Man's desire to master 
himself and his environment has been 
an inextricable part of America's de 
velopment. Physical fitness, psychology, 
chemistry, political science, and military 
tactics as curriculum offerings indicate 
a strong belief that knowledge is power. 
America's race for space may be deter 
mined in the classroom.

5. Continuance—Man's desire for per 
sonal and ideological continuance has 
given rise tq an unprecedented degree 
of philanthropy. The study of American 
history as a way of preserving the Amer 
ican heritage goes almost undisputed. 
Thomas Jefferson greatly desired to be 
remembered as the founder of the Uni 
versity of Virginia. Chairs, pews and 
buildings bear men's names.

6. Pursuit—Americans have been dili 
gent in their search for gold, oil and 
other substances for economic purposes; 
however, economic and material gain 
have not been the only reasons for pur 
suit. Curiosity and the desire to know 
have provided motivation for many pur 
suits in which pecuniary rewards have 
been insignificant. Classrooms and back 

yards have been used for the simple 
purpose of answering questions -which 
arise in the human mind.

7. Mobility—America has been popu 
lated and developed by men motivated 
by a desire for physical and social mo 
bility. Barriers to social, economic and 
political mobility have, through all the 
years, challenged the ingenuity and en 
ergy of Americans. Mountains, prejudice, 
outer space, and social classification have 
felt our constant thrust. Formal educa 
tion has provided impetus and prepara 
tion for that thrust.

8. Aesthetics—In spite of what many 
believe about the American's lack of 
aesthetic development, there is much evi 
dence of his concern for aesthetics as a 
part of educational experience. Franklin's 
statement regarding the utilitarian and 
ornamental aspects of education is one 
of the best known statements in the his 
tory of education.

9. S tability—With their desire for mo 
bility and adventure, Americans also 
have a strong desire for stability. The 
typical American has more respect for 
"I know" than for "I think" or "I feel." 
To him, "I know" suggests truth ascer 
tained by process; "I think" suggests 
only partial or uncertain mental inquiry; 
"I feel" indicates emotion. The scientific 
method was the twin of the industrial 
revolution; both fostered expansion of 
education as a search for applied truth.

10. Virtue—Although characterized by 
much brashness and uncontrollable en 
thusiasm, the American citizenry, indi 
vidually and collectively, has the desire 
to be just, benevolent and honest. Vir 
tue accompanied by some other qualities 
is considered necessary for the "good 
life."

Should schools relate to these values? 
Should American education promulgate
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these values? These values are American 
education and the reason for the schools' 
existence. The significant question is: 
how can schools relate to these values 
by reacting to the influences which they 
motivate? Stated another way the ques 
tion may be: what is the role of the 
school in the development and suste 
nance of values in a democratic societv?

Sustaining Values

The role of the school in developing 
and sustaining values or value systems' 
is complex with specifics which are con 
stantly changing. In general, that role 
may be described as follows:

1. The inherent and developmental 
characteristics of values must be under 
stood. This entails answers to such ques 
tions as: how has the .demand for social 
mobility changed since 1607 or 1776? 
and, what basic characteristics of human 
beings create the need for social mo 
bility?

2. The interpretative functions of the 
schools should be identified. The schools 
do not have a singular function of lead 
ing, following or keeping pace. The 
school is only one of the many institu 
tions with societal functions. While fol 
lowing the dictates of one generation, 
the school may exert influences which 
will change the dictates of the next. In 
periods of rapid change, the school may 
invite more cautious appraisal of out 
comes.

3. Curricula should be developed to 
secure the greatest possible benefits for 
the individual and the group. This de 
mands that attention be given to the 
totality and results of experience rather 
than solely to the arrangement of courses. 
It must be recognized that the inclusion 
of courses per se does not ensure the

realization of values. Educators must 
realize the significance of their role in 
highly structured institutions. Just "keep 
ing school" is not enough. Planning 
based upon careful assessment of indi 
vidual and group needs must charac 
terize the entire educational program.

4. Schools must develop more valid 
and effective techniques for maintaining 
positive relationships with groups out 
side the school. This involves such fac 
tors as communication and understand 
ing. Educators must learn how to secure, 
interpret and use the ideas of other in 
dividuals and groups.

5. Schools can better relate to influ 
ences outside the schools when educa 
tors are prepared to deal with conflict. 
It is quite obvious that all individuals 
and groups do not have the same values 
or value systems. It is equally obvious 
that their differences will lead to con 
tinued conflict. Parents usually regard as 
"fads and frills" those things in which 
their children do not participate or those 
things in which they oppose their chil 
dren's participation. Some want the best 
education that can be obtained. Some 
want to pay for as little education as 
possible; consequently, what is consid 
ered essential or desirable is determined 
by different criteria.

6. Schools should be operated by edu 
cators with values in harmony with dem 
ocratic commitments. This involves do 
ing, being, and projected purpose. It 
involves not so much negative freedom 
from vice and bad habits but rather a 
positive prior commitment to the best 
possible development and utilization of 
all human resources and opportunities. 
It is not enough to reduce prejudice 
and narrow-mindedness; schools must be 
manned by dynamic people who are cog 
nizant of human potential and who pos 
sess an inner compulsion to develop
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this potential. Education should be re 
garded as the development of capacity 
rather than the elimination of ignorance.

7. Schools should be based upon value 
judgments which have the highest pos 
sible degree of validity. It is difficult, 
if not impossible, to determine with fi 
nality what is best in the culture. This 
does not mean, however, that educators 
should not try to do so. Since what 
individuals do represents some value 
judgment, educators must make the best 
judgments possible. In making value 
judgments, research techniques should 
be used with a firm resolve to abide by 
results. Validity determined by careful 
experimentation is the safest method by 
which schools can exert desirable in 
fluences and resist undesirable ones. 
This is not to say that the school is the 
arbiter elegantiae of our culture; how 
ever, the size and importance of the 
educational enterprise does suggest con 
siderable responsibility.

8. Schools must use better techniques 
in helping boys and girls to develop their 
own value systems if we assume that 
values are developed rather than im 
posed. The continued existence of com 
plex systems of rules and regulations 
seems to support such an assumption. 
If mature human behavior is based upon 
values, then it would seem that assist 
ance in the development of values may 
be the most important function of the 
school.

9. Schools must operate successfully in 
a society which is constantly changing. 
This change results in changed values 
and in variation in the way in which 
values are related to each other. The 
need for food does not influence deci 
sions today in the same way as in 
1700. It seems paradoxical that, as the 
school produces and facilitates change, 
it must deal with problems resulting

from change. The answer seems to be 
that if change is inevitable, the school 
should help to direct and validate the 
process, even if the school itself must 
change.

10. The school must effectively employ 
values in evaluating its own functions. 
Its purposes, processes and products must 
represent the successful translation of 
values into action. Stated simply, the 
school must determine whether it is do 
ing well what it believes it should do.

Finally, we must ask whether danger 
ous ii fluences are being exerted by in 
dividuals or groups outside the school 
because of different values which they 
hold? The very nature of a changing 
democratic society composed of human 
beings living in a complex world pro 
vides an affirmative answer. This does 
not testify to the sinister nature of man; 
rather, it is an inescapable result of com 
plex civilization.

What Are the Dangers?

The dangers are not new; however, 
their degree and manifestations are re 
lated in unique ways to any specific 
time or set of circumstances. The present 
is no exception. There are influences with 
peculiar significance for education in the 
United States with unequal amounts and 
different kinds of pressure being brought 
to bear in the different parts of the na 
tion. Among these seem to be influences 
which would:

1. Prevent curriculum balance by over 
emphasis upon the technical and scien 
tific.

2. Emphasize the needs of "gifted" 
pupils to the point that selectivity would 
violate the democratic tradition of our 
schools.

(Continued on page 567)
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added to his vision and his hind ol an 
swers. But, what is more fundamentally 
important, this is a book which will help 
us all to ask better questions.

—Rccieticd by FRED T. \Vu.iiKi.Ms, 
Professor of Education. S«u Francisco 
Stiili' ('ollcizc. California.

What Values
{Continued front pdw

3. Spread, under the labels of "liberal 
ism, "conservatism. "Americanism and 
others, ideas and concepts which are 
really in opposition to our democratic 
way of life.

4. Create dissension for the purpose 
of reducing educational efforts and ex 
penditures.

5. Reduce the development of ethical 
character by opposing the teaching of 
everything which can be called religion 
or religious.

6. Emphasize the vocational and mon 
etary values of education to the extent 
that liberal education with cultural val 
ues would be seriously impaired.

7. Machinate, mechanize or regiment 
education to the detriment of personality 
development and critical thinking.

8. Reduce pride 711 accomplishment 
and validity through superficial and 
vague programs designed for "adjust 
ment" and "individual differences."

9. Provide programs which tend to de 
velop pseudo-intellectuals and pseudo- 
sophisticates who have little real under 
standing of and appreciation for virtues 
and values which have made America 
great.

10. Ignore the need tor balance be 
tween the local, state, regional and na 
tional functions of education, with the 
result that the need for stability and or 
mobility would not be served.

Announcing!

Reprinted! 

An ASCD Classic
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Such possibilities as those listed here 
do not. in most cases, grow out of the 
sinister or evil nature of men. They usu 
ally grow out of the fallibility of human 
nature, the complexities of highly insti 
tutionalized society, and the difficulty of 
obtaining understanding and cooperation 
through comprehensive study and effec- 
ti\e communication. In short, those" \vlio 
would operate the educational enterprise 
must ever be alert to the breezes and 
hurricanes which blow from every direc 
tion. School people must be able to set 
their sails to move with little assist 
ance or to remain on course in troubled 
waters. Such alertness calls for man's full 
potential.
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