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Professionalization of Supervision 
and Curriculum Development

AS a result of a resolution passed at the 
1959 ASCD national meeting, the Exec 
utive Committee appointed a Commis 
sion on Instructional Leadership. This 
Commission held its first meeting in 
March 1960. The Commission has been 
preparing materials and has launched 
a program of discussion and exploration 
which we hope will help increase the 
effectiveness of instructional workers in 
schools throughout the nation.

The Commission has started its work 
with three basic reference points in mind. 
First, there is a widespread ferment in 
education characterized by unusual lay 
and professional efforts to reform and 
improve the quality of schooling at all 
levels. Supervisory and other instruc 
tional workers will naturally be expected 
and will want to contribute effectively to 
the changes under way.

Second, there are many indications 
that segments of the education profession 
are coming alive and accepting as they 
have not at any previous time a responsi 
bility for their own self-discipline. The 
National Commission on Teacher Educa 
tion and Professional Standards, of the 
National Education Association, and the 
Committee for the Advancement of 
School Administration of the AASA are 
but examples of this movement. Both of

these groups '  - have gone far in show 
ing how a profession can contribute to 
the quality of its own members by tak 
ing responsibility for selective admission, 
standards of preparation, requirements 
for licensing, and methods for insuring 
quality performance. Up to the present, 
non-educational groups have possibly 
been more influential than organized 
educators in determining standards for 
their professional preparation and prac 
tice.

Third, as an organization, ASCD has 
been more concerned with the functions 
of instructional leadership than with the 
qualifications of those charged with 
specific responsibilities in this area. Pos 
sibly this is an error of omission.

The Commission on Instructional 
Leadership is exploring fully the possible 
gains through greater attention to selec 
tion, preparation and licensing of instruc-

' National Education Association, National 
Commission on Teacher Education and Profes 
sional Standards. New Horizons in Teacher 
Education and Professional Standards. A Prelim 
inary Report, Major Recommendations and Pro 
posals for Action. Washington, D. C.: the As 
sociation, 1960. p. 34.

2 American Association of School Administra 
tors. Something to Steer By. 35 Proposals for 
Better Preparation of School Administrators. 
Washington, D. C.: Committee for the Ad 
vancement of School Administration, January 
1958.
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NEW in April

TEACHING AMERICA'S CHILDREN
WILLIAM B. RAGAN, University of Oklahoma

Designed to give the reader a broad understanding of the foundations 
of successful teaching so that he can create his own procedures on 
the basis of sound theory and research. (1961, 400 pp., $6.00 
tentative)

FOUNDATIONS OF MODERN EDUCATION, 3RD ED.
ELMER H. WiLDS, Emeritus, Western Michigan University 
KENNETH V. LOTTICH, Montana State University

A thorough revision of a well-known and highly respected text.
Traces the influence of changing social, political, economic, and
religious views upon the development of educational thought. (1961.
512 pp.. $6.50 tentative)

HOLT, RINEHART AND WINSTON, INC., 383 Madison Ave., N.Y.

tional leaders. To that end the whole area 
of professionalization will be carefully 
studied and recommendations made for 
discussion and ultimately for action by 
ASCD where this appears warranted. 
Various subgroups are at work on the 
problem and will release statements from 
time to time.

Functions of Instructional Leaders

Before standards for selection, prep 
aration and practice can be developed, 
it appears important to define clearly the 
functions which are appropriate for 
persons who hold various instructional 
leadership positions. At this stage a pre 
liminary statement is presented for dis 
cussion as a first step in developing a 
more refined analysis.

Supervisors, curriculum workers and 
other instructional leaders usually are 
expected to expend efforts in two direc 

tions. One is the maintenance and ef 
fective operation of a strong instructional 
program. Another is the introduction of 
changes and modifications in the instruc 
tional program as these are found to be 
necessary. These two directions of effort 
imply the necessity for the supervisor or 
curriculum worker being thoroughly con 
versant with the dynamics and operation 
of the school and with the means and 
methods for maintaining and improving 
instructional programs. Typically, super 
visors and curriculum workers carry on at 
least the following seven major groups of 
activities:

Clarification of <^oah. F irst, they have a 
primary responsibility for helping to keep 
attention focused on the goals of the edu 
cational program. This is done through 
examinations of goals in relation to 
emerging demands and assessments of 
programs in terms of the desired prod 
ucts.
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Development of work structure. Sec 
ond, the development of a work structure 
or an organization through which a staff 
can attend to the maintenance of a 
strong program becomes essential. This 
may take the form of curriculum coun 
cils, workshops, study groups, research 
projects and a variety of other group 
endeavors. These activities may serve to 
introduce fresh points of view, special 
information or challenges to new activi 
ties. Also they may serve special groups 
such as new staff members seeking 
orientation, may provide for policy for 
mation and clarification, or may afford 
learning opportunities for the partici 
pants. These organizational and group 
efforts may focus on maintenance of a 
strong on-going program or upon cur 
riculum change and improvement de 
pending on how they are developed and 
used.

Assistance to individuals. A s not all

efforts will proceed through group en 
deavors, a third kind of activity is found 
to be necessary by supervisors and cur 
riculum workers. They may engage in a 
variety of contacts with individual staff 
members including visitations, personal 
assistance and counseling. These are 
necessary in order that individual staff 
needs and concerns not identified or 
cared for through group activities may 
be successfully serviced.

Providing resources. Because vital in 
structional programs require the use of a 
wide variety of material and human 
resources, supervisors and curriculum 
workers engage in a fourth series of 
activities relating to this area. Materials 
for use by the instructional staff become 
one focus of attention. These may take 
the form of professional books, research 
findings, or curriculum materials to be 
purchased, written, edited, administered 
and circulated. Another aspect of the re-

NEW IN 1961

You can start today's youngsters off right in science 
with . . .

SCIENCE IS WONDERING (K)
(16 picture charts)

SCIENCE IS FUN a) 
SCIENCE IS LEARNING (2) 
SCIENCE IS EXPLORING (3)

Beginning in kindergarten, each unit of work is organized around a 
problem children will be interested in working on "What animals 
make good pets?" is one example at kindergarten level. "What is 
weather?" is one of five units at first-grade level; "Where do we get 
heat?" is one of five units for second grade; "What are the moon and 
stars like?" one of seven units for Grade 3.

Illustrations and simple text (Grades 1-3) get pupils exploring, experi 
menting, doing good thinking, and using what they learn. Sample pages 
of these new materials in the Beauchamp Basic Science Program are 
free on request; ask for #821.

SCOTT, FORESMAN AND COMPANY
Chicago 11 Atlanta 5 Dallas 2 Palo Alto Fair Lawn, N.J.
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sources problem centers in student learn 
ing materials which range from textbooks 
and pamphlets to films, recordings, teach 
ing machines and television programs. 
The selection, utilization and occasional 
production of these items require special 
abilities and competencies as well as 
special facilitating activities. A third di 
mension of the resources problem relates 
to community resources for staff or stu 
dents. This may involve the identification 
and participation of people, public and 
private agencies, as well as business and 
industries which may further the educa 
tional program.

Communication among staff. Fifth, a 
communication system is required for 
smooth operation of the educational pro 
gram, and the development of a feeling 

,of identification with program goals and 
of personal belonging to the total enter 
prise. This may take numerous forms 
and employ diverse media.

Coordination of effort. S ixth, the direc 
tion of the instructional program makes 
necessary a wide range of activities 
through which supervisors and curricu 
lum workers assist in the development 
of instructional policies and the coordina 
tion of the efforts of a wide range of 
special and general instructional and 
guidance staff members. These may re 
late to various special school services or 
to the general staff personnel policies. A 
certain measure of reporting and of 
record keeping is, of course, an essential 
part of this activity.

Work ti'ith lay citizens. Seventh, in 
creased interest and involvement of citi 
zens in the educational program have 
placed new responsibilities on super 
visors and curriculum workers. Increas 
ingly these school people are called upon 
to meet with lay groups as reporters or 
interpreters of the educational program.

WHY JANIE 
CAN WRITE

Janie is a lucky girl. Like you, her teachers 
care. They know how important good hand 
writing will be in every aspect of Janie's life, 
from obtaining grades on written work which 
truly reflect her ability to securing and hold 
ing the position she wants in the world of 
adults.

So Janie's teachers make sure she uses good 
handwriting practices in all her written work. 
They insist on neatness, on legible letter 
forms, on proper spacing and alignment. 
They keep track of Janie's personal problems, 
month by month. They help her to analyze 
her own handwriting and provide her the 
guidance necessary to improve.

Janie's teachers are well-informed, too. 
They know that educational research has 
shown the desirability of standardizing the 
instruction of handwriting through the use 
of a single system in a school or school group. 
They know that it is wise to give each child 
a personal handwriting book for ready refer 
ence and guidance.

Janie's teachers know, too, that half our 
states have made exhaustive studies of the 
many systems on the market and that one 
system has been approved in over 95^ of 
these studies. Therefore, Janie's teachers use 
the newest edition of the Noble system and 
are as happy as Janie! Write Dept. EL for 
complete information.

Publisher! of America'* Molt Widely Adopted 
Handwriting System

NOBLE
& 

NOBLE
67 IRVING PUCE.

N ." N PUBLISHERS, 
Inc.

NEW YORK 3. N.V.
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They often guide the participation of 
citizens as they relate to various phases 
of the school program, or listen to prob 
lems and concerns which parents may 
express. Supervisors and curriculum 
workers may also help to coordinate the 
school programs with those of other com 
munity educational agencies.

One difficulty in describing precisely 
the leadership role of supervisors and 
curriculum workers results from the great 
variety of ways in which these positions 
are described and identified in i elation 
to the hierarchical structure of the school 
system. The numerous titles used to 
identify these positions are symptomatic 
of this situation. General supervisor, con 
sultant, visiting teacher, supervisor of 
art, instructional coordinator, director of 
curriculum, and assistant superintendent 
in charge of instruction are examples of 
titles which suggest a range of responsi 
bilities as well as of authority among 
school personnel. Obviously some dis 
tinction is needed between those who 
work at the building level as contrasted 
with the system-wide level, between 
those who serve in a line rather than in 
a staff capacity, and between those who 
administer programs of supervision and 
curriculum development as compared 
with those who are members of a staff 
team in this area without responsibility 
for administering the supervisory or cur 
riculum development program.'

Instructional leadership, a shared re 
sponsibility. Obviously the tasks of in 
structional leadership here enumerated 
do not fall to supervisors and curriculum 
\vorkers alone. Principals, superintend 
ents and various specialized personnel, 
such as guidance workers and counselors,

3 For a recent related statement, see C. Glen 
Hass, "Role of the Director of Instruction," 
Educational Leadership 1 8: 101-103, 106-108, 
136; November 1960.
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often share in these responsibilities. The 
size of the school system, the local pattern 
of assignment of responsibility, and the 
degree of staff specialization, are some of 
the influences which determine the posi 
tions to which instructional leadership 
responsibility is allocated. Regardless of 
these differences, positions which are 
often regarded as being primarily of an 
administrative nature such as the princi- 
palship and the superintendency are 
frequently charged with instructional 
leadership. This tends to be true even 
when there are staff members designated 
as supervisors or curriculum workers.

In fact, there are no tasks performed 
by supervisors or curriculum workers in 
some school systems which may not, 
under certain conditions, be discharged 
by principals or superintendents in other 
systems. As schools increase in size or as 
they desire special attention to instruc 
tion, individuals are frequently added to 
the staff who have time and the unique 
qualifications for contributing to the in 
structional program. Thus, supervisors 
and curriculum workers have no func 
tions which only they can perform, in 
that all good school systems attempt to 
work with and maintain and improve the 
instructional program. However, super 
visors and curriculum workers who have 
time to devote to the instructional pro 
gram and who have special competencies 
in performing the functions already de 
scribed are in position to make contribu 
tions to instruction which cannot be made 
by those who may be preoccupied with 
other tasks or responsibilities or who 
lack understandings and skills needed for 
effective operation in this area.

 GORDON N. MACKENZIE, Professor of 
Education, Teachers College, Columbia 
University, New York, N. Y . Dr. Macken 
zie is Chairman of the ASCD Commission 
on Instructional Leadership.
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