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Sample Studies in Supervision

IN KEEPING with the theme of 
this issue, we are reporting in summary 
fashion some of the highlights from 
three studies in supervision. These are 
representative of other such investiga 
tions being carried on across the country 
toward re-thinking the kind of education 
needed in the preparation of supervisors 
and the further definition of supervisory 
roles.

A Kentucky Study
The first study is reported from the 

Program of Experimentation in Prepar 
ing Educational Supervisors undertaken 
hy The University of Kentucky and 
Berea College and financed by the Fund 
for the Advancement of Education.

Experimentation under this program, 
as described in a staff statement supplied 
by Blenda Proudfoot, may be character 
ized as an effort to formulate a program 
for the preparation of supervisors which 
allows for the uniqueness of the individ 
ual supervisor and the dynamic nature 
of the situation in which he works.

It is assumed in the Kentucky program 
that the improvement of instruction in 
the public schools is dependent upon the 
development of more adequate responses 
to problem situations by all personnel 
involved in the education of children 
and youth. The solution to present prob 
lems and the making of rational decisions

seem to be related more closely to the 
contrivance of new answers to present 
problems than to the memorization of 
old answers to past problems.

Experiments in perception indicate 
that a person behaves in terms of what 
he perceives to be true regardless of 
what passes for objective truth. The self- 
concept, i.e., the totality of one's self- 
perceptions at a given instant, is a most 
important element in the determination 
of behavior. Learning accompanied by 
improved behavior in terms of problem 
solution requires changes in perceptions. 
There is evidence that perceptual 
changes occur more readily in a climate 
which minimizes threat to the individ 
ual's self-concept.

From such considerations as the fore 
going, the staff conducting the experi 
mentation has purposed to strive for re 
lationships with the students which 
encourage:

1. A lifelong interest in self-development
2. Increased self-direction
3. Confidence in ability to work filings 

out for oneself
4. Greater ability to solve problems
5. Acquisition of knowledge relevant to 

the solution of problems
6. Respect for the worth of other people
7. Greater ability to work for the reali 

zation of purposes which contribute to the 
improvement of society as the milieu for 
individual development i
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8. Cooperation with other people in the 
solution of problems.

Persons admitted to the program as 
interns have been engaged as supervisors 
by Boards of Education; recommended 
by their superintendents for participa 
tion; and have previously completed a 
minimum of six semester hours of gradu 
ate study. The sequence of experiences 
in the program has thus far begun with 
a summer session, during which time 
the participants earn nine semester hours 
of credit, which in addition to the six 
hours previously earned, permits certifi 
cation by the State Department of Edu 
cation. Classes in the first session meet 
daily in four-hour blocks-of-time.

During the two semesters of the en 
suing academic year, the interns are at 
work in their own school systems and are 
registered at the University for "intern 
ship," which carries three semester hours 
of credit per semester. Bi-weekly, all day- 
meetings (6 hours) are held on campus 
during fhe semesters of internship.

During the second summer session, 
the students accrue six hours of credit 
outside the field of education and three 
hours in education. The program is com 
pleted by the interns through a second 
academic year of internship on the job 
with accompanying seminar on campus, 
accounting for six semester hours of 
credit. By completing the program, stu 
dents may possibly qualify for the 
Master's degree in Education or, if they 
already hold the Nfaster's degree, may 
apply the work toward a higher degree 
if they are qualified for candidacy.

Beyond the organizational pattern in 
terms of certification and degree require 
ments as described, the staff attempts to 
implement a climate conducive to the 
achievement of the purposes previously 
identified. In classroom sessions, staff 
members make an effort to "clear the

air" for students to examine their own 
purposes, values, behaviors and capaci 
ties so as to attain an increased degree 
of self-realization. Students are encour 
aged to define supervision in meaningful 
behavioral terms and to share these with 
the group for clarification.

Field contacts between staff consult 
ants and supervisors throughout the in 
ternship period are geared to the super 
visors' efforts to implement programs for 
the improvement of instruction in their 
own school systems. No preconceived 
programs are suggested by University 
staff members. Instead of creating pro 
grams, the consultants seek to help tin- 
supervisors evaluate their situations, iso 
late problems, investigate alternative 
possibilities of solution, and design im 
plementation and evaluate outcomes, 
thereby creating programs tailor-made 
to the employing school systems.

Supervision in California
In California, a highly comprehensive 

survey of many aspects of supervision 
and curriculum development has been 
made through evaluation of points of 
view and present activities by 400 edu 
cational leaders. Fifty representatives 
were included from each of these eight 
groups: county school superintendents, 
major city school superintendents, assist 
ant superintendents in charge of instruc 
tion, directors of curriculum, secondary 
school principals, elementary school 
principals, secondary school supervisors, 
and elementary school supervisors.

As reported by Clarence Fielstra, the 
study reveals high agreement about ob 
jectives of supervision and yields many 
suggestions for needed improvement in 
the field.'

1 The full account ol lliis study is contained 
in a series of three articles appearing in the 
California Journal for Instructional Improve 
ment, beginning in October 1958.
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Of major interest is the discovery of 
significant rank differences between 
types of activities intended to improve 
instruction when considered in terms of 
both extent of use and effectiveness of 
use. For example, faculty meetings were 
ranked first by the group in extent of use 
and seventh in effectiveness. Classroom 
visitation, ranked second in use, was 
judged fourth in effectiveness. Crade- 
level and department meetings ranked 
high in both rankings, third in use and 
second in effectiveness. Teacher work 
shop activities in the local district, re 
ceiving fourth place in use, were first in 
effectiveness.

Other differences in ranking of the- 
top 10 most widely used activities were 
as follows: committee and study-group 
activities fifth in use, third in cflectivc- 
ness; college or university courses for 
advanced degrees and credentials sixth 
in use, ninth in effectiveness; institute- 
programs seventh and fourteenth; dem 
onstrations and observations eighth 
and fifth; curriculum library and labora 
tory use ninth and tenth; and college 
or university summer session workshops 
on college campus tenth and eighth.

A study of these results led Fielstra to 
the following conclusions and re-com 
mendations:

1. Faculty meetings, as generally con 
ducted, arc- of less value as means of in 
structional improvement than the extent of 
their use for that purpose would indicate. 
Of the eight groups of educational leaders 
questioned, only the group of secondary 
school principals considered these meet 
ings very "effective" in achieving instruc 
tional-improvement goals.

2. Institute programs of the traditional 
variety are of less value as means of in 
structional improvement than the extent of 
(heir use for that purpose would indicate. 
Only secondary school principals con 
sidered the "extensiveness" of the use of

The Saint Louis University Workshop in Human 
Relations and Group Guidance, held in 
Merida, Yucatan, Mexico, July 28-August 28, 
1959 

Six Credit Hours $425.00

A "live in" workshop where students and staff 

live and work in the beautiful air-conditioned 
Hotel Merida, in the heart of the Mayan culture.

Cost covers travel from New Orleans to Merida 
and return to New Orleans via Pan American 

Airlines; room, board, tuition and field trips. 
If more practical, other travel arrangements can 
be made. Instruction is in English by the Saint 
Louis University staff. One hour per day is 

devoted to introductory or advanced Spanish.

For f urther information write to

Trafford P. Maher, S.J., Ph.D., 
Director
Department of Education; Human Relations 
Center;

15 North Grand Boulevard 
St. Louis 3, Missouri

these programs justified by their "effective 
ness. ' '

3. College or university courses for ad 
vanced degrees or credentials are of less 
value as means of instructional improve 
ment than the extent of their tise for that 
purpose would indicate. Only secondary 
school principals considered such course 
work to be highly "effective."

4. Considerably greater use should be 
made of teacher workshop activities on the 
local district level. All groups of educa 
tional leaders except elementary and second 
ary school principals considered such ac 
tivities to be among the most effective of 
all means of instructional improvement.

5. More use should he made of teacher 
committee and study-group activities for 
instructional improvement. There was 
rather general agreement that the "effective 
ness" of these activities is greater than 
current "extent" of use would indicate.

6. More use should be made of demon 
strations and observations for instructional 
improvement. There was rathen general
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agreement that the "effectiveness" of these 
means is greater than present "extent" of 
use would indicate.

7. Grade level and department meetings 
should be continued as extensively as at 
present, if not to an even greater extent. 
All groups of educational leaders ranked 
these meetings high in effectiveness, and 
both elementary and secondary school 
principals ranked them in first place.

8. Both child study activities and action 
research are insufficiently used as means 
of instructional improvement. Although 
relatively little used, these means were 
already considered more "effective" than 
traditional institute programs. With greater 
use, they may become recognized as among 
the most effective of all means of instruc 
tional improvement.

An Indiana Survey 

A third study comes from Indiana. 
Here, the research committee of the 
state ASCD, with Daisy M. Jones as 
chairman, has been collecting informa 
tion about the problems of supervision 
on which help is needed.

From an evaluation of the types of 
activities included in a supervisory pro 
gram, the following findings seemed to 
emerge from this study of present con 
ditions in Indiana:

1. Some time is spent in an in-service 
education program. The tendency is to 
recommend more time for this purpose.

2. The task of providing coordination 
between departments, between buildings, 
and between levels is considered impor 
tant. The most common reply was that some 
time is spent in this manner and more is 
recommended.

3. Most replies indicated that super 
visors spend some time in curriculum build 
ing and could profitably spend more doing 
research, working with local committees, 
and evaluating recent publications.

4. All those responding indicated the 
need for more time spent in the evaluation

of materials, activities, and results of in 
struction. Most indicated they spend half 
or less of their time in this capacity.

5. More than half of those responding 
indicated they spend some time in research 
and could profitably spend more. This in 
cludes both the analysis of statistical data 
and a study of local records.

6. In the area of administrative detail 
most of those answering indicated they 
spend some time this way. When it comes 
to budget making and the ordering of ma 
terials and supplies, they preferred to spend 
less time. When it comes to the selection 
and placement of staff members, they 
preferred to spend more time.

7. Clerical details consume little or none 
of the time for the majority of those re 
sponding. In most cases, this is considered 
satisfactory.

From these and other findings, recom 
mendations for study have been drawn 
up, with the suggestion that the survey 
be repeated at two- or three-year inter 
vals in order to provide continued 
guidance on needs for self-improvement.
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FIELSTRA, assistant dean, School of Edu 
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elementary education, Richmond Public 
Schools, Richmond, Indiana.
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