Self-Evaluation:

LUCIEN B. KINNEY

The Mark of a Profession

What is a criterion for self-evaluation and how may teachers

intelligently use such a touchstone for further growth?

HE PROBLEMS encountered by Rip

Van Winkle in adjusting to a changed
society have become part of pur Ameri-
can folklore. It is interesting further to
speculate on the additional problems Rip
Van Winkle would have encountered had
he been a professional practitioner. As a
physician, he would have discovered im-
mediately that his practices in diagnosis
and in treatmentlof diseases had become
obsolete. He would find some diseases
which he had considered incurable when
he went to sleep were now yielding
readily to treatments unfamiliar to him.
Similarly, had he been an engineer, the
practices based on recent development
in electronics, metallurgy, aerodynamics,
and other sciences would for the most
part be beyond his understanding.

Changes in education come more
slowly than we might wish, and as we
adjust to them we take them for granted.
Yet Rip, as a teacher, might be puzzled
by the emphasis on meaning in arith-
metic which he would find in the modern
textbook in contrast with the emphasis on
rote memory in the ’thirties. He would
need to adapt his thinking to another
swing of the curricular pendulum, since
the high schools are now preparing over
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half their graduates for college entrunce.
while a quarter of a century ago onl
around ten percent were headed for col-
lege. His practices would need to be re.
oriented to new social needs, as he learns
that during his sleep we went through
depression, World War II, and are now
embarked on a “cold” war with shortages
in crucial areas of trained leadership.

As a member of any profession. Rip
Van Winkle would have been tempted, if
not required, to return to his preparing
institution to bring himself up to the level
of his colleagues, who, while he slept
had recognized the necessity for main-
taining their professional growth. This
personal responsibility of the individual
practitioner for continued growth is typi-
cal of a profession. During his profes
sional lifetime he is expected practicall
to re-educate himself. The procedures of
any profession are continuously adjust
ing to advances in one or both of the
two foundations on which they are based.
These foundations are:

1. The basic sciences—as in medicine.
engineering, and education. Scientific ad-
vances are reflected in more effective pro-
fessional procedures.

2. Institutional understanding—as i
law, the clergy, and education. The struc-
ture and objectives of major social in-
stitutions (such as the elementary school
legal structure and church, for example)
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change to meet new social needs.
Changes in objectives are reflected in
modified procedures.

The continued growth of the teacher in
[;mf(-.\'sinna] competence whether by in-
dividual effort, by organized in-service
programs. or by advanced work in the
preparing institutions, is accordingly a
social - necessity.  The programs for
teacher preparation reflect to some ex-
tent this necessity for self-directed
growth. The teacher not only learns the
methodology of his profession, but also
its scientific and social foundations. Self-
directed growth depends also on fre-
quent self-evaluation of his own effec-
tiveness, in the light of a clearly defined
criterion of professional competence, on
the basis of adequate evidence. Such
self-evaluation is useful only for the
teacher who has defined and accepted
an Ell]('(lll&ltt' criterion, can collect evi-
dence on his own effectiveness, and can
direct his own re-education, It is worth
while to consider how the programs of
preparation must be designed to provide
for continned professional growth.

The Criterion

The need for a eriterion that can serve
as a common frame of reference for all
groups interested in effective teaching is
coming to be generally recognized. The
American  Association of Colleges for
Teacher Education has expressed it in
this way:!

“The svstematic review, compilation, and
extension of research in the field of teacher

"American  Association  of  Colleges  for
Teacher Education, Yearbook (Onconta, New
York: the Association, 1954). p. 214-15. Refer-
ence is to the definition suggested in Factors in
Teaching Competence (Washington: National
Education Association, 1954); and defined in
more detail in Teacher Competence: Its Nature
and Seope  (San Francisco: Commission on
Teacher Education, California Teachers Asso-
tiation. 1957) p- 31-42,
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education is recognized as a major function
of AACTE. Any program or procedure, to
be accepted as valid, must have been estab-
lished as contributing to the preparation of
expert teachers. It is recognized that a defi-
nition of this desired product, in objective
terms, such as is now under study and
development by the National Commission on
Teacher Education and Professional Stand-
ards, is a preliminary requirement for such
validation.

Researchers in the field of teacher com-
petence have pointed out how carefully
the criterion must be defined. The fol-
lowing requirements among others are
essential:

1. It must be sufficiently comprehen-
sive to point to the expertness needed in
community and professional activities as
well as in classroom management.

2. The areas of expertness must be ob-
jectively defined so that there will be
a common understanding among the
various groups concerned with teacher
competence; and

3. It must be so developed as to be
adaptable to a variety of community re-
quirements, and to the changing con-
ditions in our society. This is pnssiplc
only if it is derived from the basic pur-
poses that education must serve in our
society.

These are rigorous requirements, not
casy to fulfill. Yet, unless professional
competence can be defined so objectively
that the teacher can appraise his own
ability in a given area, self-evaluation
cannot lead to measurable self-improve-
ment. Furthermore, unless self-improve-
ment is in an area valued by his col-
leagues and by the society which the
school serves, motivation for self-evalua-
tion and self-improvement is apt to be
negligible. Definition of a criterion to
meet th(‘sﬂ ‘rc({uir(‘mt‘nts (1(‘5(‘1’\'(‘5 f‘irst
priority among the projects of the pro-
fession.
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What Is Evidence of Growth?

In his self-evaluation the teacher rarely
has data in the form of test scores or rat-
ings. Most commonly he must pose such
questions as:

If T am competent in this area, what
results will be evident in my work? What
conditions would exist in my classes?
What relations would I have established
with the community? What contributions
should I be making to the organized pro-
fession?

Ability to frame and answer such ques-
tions is typical of the person trained to
think in terms of evidence. Experience in
experimentation, especially in action re-
search, leads naturally to the ability to
recognize and collect the evidence
needed by the teacher to establish his
status in relation to his criterion. It con-
‘tributes also to the ability to view ob-
jectively his current inadequacy and the
directions in which he needs to grow
professionally.

Aids to Self-Directed Growth

Once he has established the areas in
which professional improvement is most
needed, the teacher must know where to
turn and what steps to take in his self-
directed growth. The major source of
tested procedures in any profession is
found in the case studies and experi-
ments by practitioners, as reported in the
literature or at meetings of the profes-
sional associations.

The teacher is expected not only to
profit from these sources, but to contrib-
ute the results from his own experi-
mentation. This he can do to the extent
that he sees any educational problems,
whether the outlining of a course of
study for the state, the planning of one
davs work for his own classes, the de-
signing of bus routes for the school, or a
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new method for teaching a difficult topic,
as a challenging experiment. Whethe: he
deals with it casually- or formally, ex-
plicitly or implicitly, his procediires
should incorporate tﬁye experimental es-
sentials:

Definition of purposes: What is this
activity for, and what are the desired
outcomes?

Planning of procedures: What is the
most promising way to go about it?

Evaluation of results: How well did
the procedures work?

The experimental point of view, de-
veloped in the preservice program. is
essential both for his own self-evalua-
tion, and for the continued growth of the
profession. On this accumulated body
of tested procedures depend not only
the improvement of educational proce-
dures but also the effectiveness of our
programs of preservice preparation.

What Kind of Preparation?

By way of summary, it is useful to
raise the question: What would be going
on in the programs of teacher prepara-
tion if teachers actually were being pre-
pared for continued professional growth?
Several characteristics are clearly neces-
sary in such a program.

In the first place, the program would

recognize that the teacher, in addition to

being an efficient director of learning in
the classroom, must recognize and accept
major obligations in the community and
in professional organizations. To provide
competence and a basis for continued
professional growth in all of these areas
is the function of the preservice program
of education.

In the second place, the program
would prepare the teacher for his major
professional task of accumulating as well
as of utilizing the organized body of
validated professional procedures that
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are rccognized as the earmark of any pro-
fession. To be adequate for this purpose
the program would include such activi-
ties as these:

The school would set an example of
the experimental point of view by pre-
senting evidence as to the effectiveness
of its own program, and also of the pro-
cedures the teacher is expected to use.
Critical consideration would be given to
the manner in which recommended pro-
cedures have been or can be tested and
proved, as reported in the professional
literature.

2. Competence in devising and testing
new and more effective procedures
would be accepted as an important out-
come of the program. Teachers would be
prc])urv(l to appraise the effectiveness of
all untested procedures.

3. Finally, the program of preservice
education would explicitly prepare the
teacher for effective membership in his
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professional organizations. Such active
membership is necessary not only to pro-
vide opportunities for the teacher to
learn about, and to report, new develop-
ments in effective practices, but also as
stimulus to continued activity and
growth. It is this function of the profes-
sional association, rather than an eco-
nomic one, that brought together the in-
formal groups that eventually grew into
the modern professional organization.:

By way of summary. we recognize that
the education of the teacher at the pre-
service level. at its best, must be limited.
It is impossible to predict in advance the
problems the teacher will encounter.
Even if they were known, the time is not
available for a program of preparation
designed to meet the need. The alterna-
tive is to prepare a teacher who can deal
adequately with existing problems, and
who can develop whatever competence
is required to meet future problems.

GALE ROSE

Evaluation of Teaching

Major methods of appraisal of teaching

are analyzed here.

Also considered are problems of objectivity and of values.

() CONSIDER the eviluation of teach-

ing is at once to focus on a process. a
complex of acts. certain patterns of be-
havior, rather than on the person per-
forming them or on the consequences of
his behavior. The consequences deserve
the most careful study, but they should
be clearly distinguished from the be-
havior and circumstances which pro-
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duced them. Likewise, the teacher per-
sonality, and other factors which interact
with environment to pmduce certain
teaching acts, may be thought of as
causes or conditioners of p('rfnrm;mce
and should be identified separately from
the teaching itself.

These discriminations, which were
pointed out in 1952 by the special AERA
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