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The problem of bringing about experimentation and change in ¢ fas&
room content and method provides the subject for this month's column,
contributed by Willard Abraham of Arizona State College. What was
good for us may not be the best for our children, but what can we

do about it?

“Limit Not Thy Children ..."”

O\IJ OF THE basic conflicts we face

comes from our inability to see per-
sons, events and situations thmug,h the
eves of others. We may find it impossible
to understand “their” excitement over
Elvis Preslev, the snows of this winter,
and the latest soggs of “The Hit Parade,”
while thoughts are obscured by
misty-eved recollections of Valentino, the
“Stars Fell on Ala-

our
winter of 17, and
bama.”

The mellowing which makes incidents
and personalities of onr vouth gleam in
retrospect even softens our attitude to-
ward a former teacher whose unimagina-
tive drill methods created a revulsion on
our part toward school. The vears since
she stood as an unbendable force over
our every movement perhaps
dimmed our fear and distaste a little bit,
cnough to make us feel that it all wasn't

have

so bad after all. But the glow of memory
should not permit us to force today’s
children into an educational pattern
which we found revolting when we were
subjected to it.

Therein lies one of our serious educa-
tional dilemmas. Some of us feel strongly
that what we were exposed to years ago
was the best—but it has taken 20, 30 or
40 vears of fading and dimming to make
us think so!
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We note how Aunt Susan writes with a
flourishing hand and reads with “expres-
sion,” and we compare these skills with
Tommy's sloppv handwriting and word-
by-word reading, forgetting two signifi-
cant things: (a) a generation or two of
li\'ing and practice separates these two
persons, and (b) we are comparing iso-
lated cases and drawing generalizations,
and perhaps the isolated cases may repre-
sent the most capable of “then™ with the
least capable of “now.” This hardly adds
up to a sound research technique.

If we really think that all education of
our younger era was so imspired and
inspiring, then why are many of our
newspapers pegged in stvle and content
at such a low level, and why are huge
(uantities of comic books read by adults?
I\(‘ep vour eves open on vour next street-
car ride if vou disagree!

There are other reasons why we think
today’s children do not do as well as we
did at their age. Yet we should remember
that:

1. Years ago few continued bevond the
clementary school, twelve- and thirteen-
vear-old voungsters going to work in-
stead. Tml‘l\ we want voung penple to
be in school re;_,ardlc:.s of abilities or apti-
tudes. There are, of course, many who
cannot meet secondary school and college
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standards. The rightness of the point of
view which keeps them in school can be
debated, but the fact that they are there
cannot be disputed.

2. We have more complete methods of
child studv than we once had—better
methods of testing, interviewing and ob-
serving, for example, so we can more
casily identify the slow or retarded
student.

3. Parents today are better educated
than their parents were, and conse-
quently are more alert to lapses in
knowledge or skills of their offspring.

Parents and others who sometimes be-
come self-appointed experts in the field
of education may discourage teachers
from doing the jobs for which they have
prepared and to which they have dedi-
cated full efforts throughout their adult
vears. Such fields as architecture, geology
and medicine are free to develop as fast
and as far as their qualified personnel
can take them. However, when it comes
to those who teach our children—and
those who teach the teachers—most of
the barriers are down. In this setting, the
least informed persons often become the
most critical.

Now it is true that the concern of
parents for the education of their chil-
dren should be respected. However, it is
equally true that this concern of parents
and others must be accompanied by re-
sponsibility when it comes to criticism.
Haven't you heard statements such as
these?

. “I memorized the alphabet and multi-
plication tables, and I just don't see why
my children shouldn’t be taught in the
same way.” :

“When I went to school we all read
when we were in the first grade. Now the
teachers talk about such things as readi-
ness, and having some children start to
read when they are seven or eight.”
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Here's the room divider . . .

demonstration
table . . .

audio-visual center
. . . Your class needs!

new! mobile bookcase gives
you twin shelf space—
rolls anywhere

Save wall space! You get twin shelves
in this new, 2-sided bookcagg! Provides
extra room for books (even tall ones).
Serves as a roving library, science table
and/projector stand too . . . for use any-
where in the school.

37x1534-inch; 3114-inches high on 2-in.
ball-bearing swivel casters. Smooth
hardwoods—unfinished, or with new
hard, resin finish that resists acids,
alcohol, alkalis. Fully guaranteed by

the makers of nationally approved
Mor-Pla Jumbo-Blox!

# 300 Bookcase. Unfinished, with gliders, $29
# 301 Bookcase. Unfinished, with casters, 836
# 302 Bookcase. Finished, with gliders, $38
# 303 Bookcase. Finished, with casters, %45

All prices f.o.b. Birmingham. Mick

Write for descriptive folders on
these other Mor-Pla products:

Mor-Pra Jumso-Brox—the famous interlocking
hollow blocks. #4 Basic unit only  $30.
Mor-Pra Brok-Traix—puts your Mor-Pla Blox

on wheels; doubles their value. $18.50.
Mor-Pra Brok-Truck—the best solution of all
to your block storage problems. £24.

More information or order direct from:

R. H. STONE PRODUCTS
PO Box 414 Detroit 31, Mich.
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Regrecking . . .
Diverting . . .
Relaring . . .

ESSAYS IN EDUCOLOGY, Edited by Lowry
W. Harding. Dubuque, lowa: Wm. C.
Brown Co., $2.50. 186 pp xxvi. Fresh ideas
on problems of administrators, professors,
teachers, humorously and sensitively writ-
ten by Harold Benjamin, Edgar Dale, Wil-
fred Eberhart, Harold Fawcett, Arthur W.
Foshay, Alan Grifin, H. Gordon Hullfish,
Everett J. Kircher, James Thurber, Wil-
liam Van Til, and 37 others.

Professors, Teachers, Supervisors, Super-
intendents, Physicians all tell us . . . “it's
a healthy, amusing, interesting book . . .
the most enjoyable book on education we
have ever read.”

ORDER YOUR COPY TODAY!

WM. C. BROWN COMPANY
Publishers
DUBUQUE, IOWA

“We started writing in the regular
way, with none of the manuscript stuff.
There are some children who never do
learn how to write correctly these days.”

Such comments frequently are made
by persons whose knowledge of current
teaching techniques may be limited, or
who assume that methods in all schools
today are vastly different from those used
when they were in the elementary grades.
Some of our present-day students cannot
read, write, spell and add as we would
like them to; but this does not mean that
the fault necessarily lies in the newer
methods. Some children always were de-
ficient in these skills, and we continue to
have our share today—but the mistake
is made in headlining these youngsters
out of all proportion to their numbers,
and in addition, putting the blame on
techniques which actually have never
been given a fair trial in American edu-
cation. \While some are trying new
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methods and materials, many of our
teachers still teach as they were taught.

It is healthful to question newer
methods in education, as well as in medi-
and government, but
dangerous to stop respectable experimen-
tation. Our children suffer, and so do we,
when we restrict the activities of teachers
and administrators who are trying to find
better ways. Because the burden of those
in the field of education already is seem-
ingly greater than the understaffed per-
sonnel in this prufvssinn can bear, we
ought to be seeking ways to aid by re-
moving obstacles, instead of setting up
roadblocks to progress.

Because of the strength of teachers’
efforts to do a significant job well, they
are usually able to “take” the ¢uestioning
of outsiders. But they still need the
patience, understanding, cooperation and
encouragement which are abundantly
accorded to other professions.

There will be thousands of changes in
all areas of our lives in the months and
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vears ahead. It seems foolish to single
out the most creative and important of
human activities and experiences—the
preparation of our voung for a better
life — and to confine this endeavor
through restricted imagination and ex-
perimentation. A scholarly book in one
of the world’s greatest religions suc-
cinctly states the issue in this way:
“Limit not thy children to thine own
ideas. They are born in a different time.”
Because tomorrow will be different
from today, our children are entitled to
an education which will prepare them for
change. If we confine them within a pat-
tern of teaching used with varying de-
grees of success in the past and present,
we limit their ability to participate in and
gain from those brighter davs to come.
—WILLARD ABRAHAM, ~ professor of
education, Arizona State College, Tempe.
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