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In rural schools a primary responsibility of the visiting teacher is 

that erf assisting the classroom teacher in solution of guidance 
problems.

classroom teacher "on his own" with 
much of the guidance of his pupils. 
Nevertheless, whether there be many 
or few special teachers or other so- 
called specialists in our schools the class 
room teacher remains the key person in 
the child's school life. It is he in whose 
presence he probably spends more wak 
ing hours than with any other adult; it 
is he who has the opportunity to ob 
serve the child in many relationships 
and situations that are not permitted 
to others; it is he who hour by hour, 
day by day, week by week, month by 
month throughout a whole year or 
more can learn about the child, use his 
knowledge to assist each individual 
child, and who can see more clearly 
than anyone else the changes in the 
child which we call growth physical, 
mental, social and emotional.

In recent years as school people every 
where have become more aware of 
the importance of understanding the 
growth and behavior of children, 
schools of education have placed more 
and more emphasis on this area in their 
teacher training. Generally speaking, 
beginning teachers today have some 
preparation for providing the kind of 
guidance that will contribute to the 
mental health of their pupils. Many 
teachers who have had little or no spe 
cial preparation in their pre-service 
training in the area of guidance are

is an important but 
difficult word in modern educa 

tion important because it symbolizes 
the concern for better means of helping 
the individual human being as a person 
and as a member of society; difficult be 
cause it is used in so many different and 
often seemingly conflicting ways." 1

Basically, I would say, the principles 
of guidance are the same whether we 
are concerned with guidance programs 
in rural or city schools since all children 
face common developmental tasks. The 
differences are found in such factors as 
the environment, the life experiences 
of the individual, the cultural back 
ground and the available facilities for 
meeting the needs of people, thereby 
creating what appear to be specifically 
rural or specifically urban problems. 
Therefore, I believe very strongly that 
all school personnel concerned with the 
guidance of children should have not 
only basic understanding of the growth 
and development of the individual but 
must necessarily acquire a knowledge 
of and a "feeling with" the people of 
the community in which they serve.

In the area of guidance as in other 
areas there is a recognized scarcity of 
specialists in rural schools as compared 
with city schools; thus leaving the rural

1 The introductory and closing sentences are 
laken from an editorial on "Guidance," in Un 
derstanding the Child, April, 1949.
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now taking advantage of the opportu 
nity to grow personally and profes 
sionally in this area through child study 
groups, mental health and human rela 
tions institutes and various other types 
of in-service training. Regardless of 
whether he has had much or little train 
ing it is still the teacher, and I believe 
rightly so, who has both the privilege 
;md the responsibility for the guidance 
of "all of his pupils most of the time 
and most of his pupils all of the time." 

The most important kind of guidance 
in the child's school life takes place in 
an informal way when there is a healthy 
teacher-pupil relationship. The teach 
er who can accept all children emo 
tionally as well as intellectually and 
who believes in the worth, potentialties 
and rights of every child can do much 
to establish and maintain such a rela 
tionship with most children.

Meeting Adjustment Needs

In a broad general sense of the word, 
guidance is going on throughout the 
whole educative process. Teachers in 
their strategic position will do a better 
job of guidance for all pupils when 
boards of education and administrators 
provide opportunity, in terms of time 
and facilities, for in-service training, for 
relieving teachers of routine clerical 
work and for specialized services be 
yond what the teacher is equipped to 
give or expected to perform. Some of 
these services are for all children, such 
as psychological testing done by a psy 
chologist or under his direction and vo 
cational guidance for all high school 
students.

Other specialized services are needed 
for certain children whose failure to 
make a satisfactory school adjustment
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shows that they need a special kind of 
help in addition to and different from 
the guidance provided for all pupils. 
Many schools now have visiting teach 
er service (school social work programs) 
to help meet the needs of such children. 
Legislation in several states (Georgia, 
Louisiana, Virginia, Maryland, Mich 
igan, Illinois, Texas) providing for 
state-wide programs has brought visit 
ing teacher service to rural schools. 
This is a casework service provided as 
an integral part of the school program 
to help children who are unable, with 
out individual help, to take advantage 
of what the school offers. "Their prob 
lems may be such that the teacher can 
not help the child alone, whether she 
has the particular skill or specialized 
training or not, because the help re 
quired, if she attempted to give it, 
would complicate her role as a teacher. 
She individualizes the child, but she 
can only do this to the extent that it 
permits her at the same time to dis 
charge her responsibility to the group 
in the classroom. The casework rela 
tionship requires a use of self in the 
interaction of two people which can 
not be achieved under such group cir 
cumstances." 2 The child's difficulty in 
using the school may appear in the 
form of one or more symptoms such as 
the following: non-attendance or ir 
regular attendance, failure without ob 
vious reasons, timidity, shyness, resent 
ful or aggressive behavior, stealing,

' Boston, Opal, "School Social Work in Mod 
ern Education," Understanding the Child, Jan 
uary, 1950.
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lying, inability to get along with pupils 
and teachers, and illness when con 
fronted with difficult situations.

In the casework relationship the visit 
ing teacher helps the student to identify 
his difficulties in relation to school ad 
justment and to work towards a solu 
tion to the problem. The student par 
ticipates in all plans for working out 
his adjustment and is helped to take 
as much responsibility as he can in 
doing so. This relationship does not 
take "the place of" and is not consid 
ered "better than" the relationship the 
student has with the teacher. It is "dif 
ferent from" and "in addition to" the 
guidance the teacher gives and is di 
rected towards helping the student 
function more adequately in the school 
setting in relation to the teacher and 
the group.

The visiting teacher also works with 
parents in interpreting to them the 
child's difficulty in school and in help 
ing them to find ways of working co 
operatively with the school for the 
child's benefit. Since the focus of this 
service is the "child in school," the visit 
ing teacher in many cases helps chil 
dren and parents to use other agencies 
for services which are not within his 
function.

Working with the Teacher

The visiting teacher works closely 
with the teacher in helping children 
with school problems. The method of 
working together which will be most 
helpful to the child is the cooperative, 
interprofessional, sharing relationship 
between teacher and visiting teacher. In 
order for their work together to be effec 
tive, the teacher and visiting teacher 
must have mutual respect and accept 

ance of each other as professional peo 
ple who have different functions, re 
sponsibilities and skills for helping 
children make maximum use of their 
school experiences. Again, the teacher 
must be recognized as the key person 
in the child's school experience. The 
teacher may also use the visiting teacher 
as a consultant in relation to problems 
of children who are not referred for 
(iisevvork service.

In addition to the direct service which 
the visiting teacher gives, he has a 
broader function in relation to the total 
mental health program of the school 
in the area of prevention. This may 
be through leadership and participa 
tion in child study groups for parents 
and teachers and in other in-service 
training programs. As a member of 
the school staff, he also has responsi 
bility to help set, evaluate and change 
school programs and policies. His con 
tribution here, as in working with chil 
dren, is different from and supplemen 
tal to that of other school personnel. 
Because of his understanding of devel 
opmental tasks and needs of children 
and his knowledge of difficulties which 
individual children are having, he can 
offer valuable assistance in curriculum 
planning.

A preventive mental health program 
has its greatest opportunity for func 
tioning effectively in schools because 
not only do practically all children at 
tend schools but also because symptoms 
of maladjustment can be detected in 
their early stages. Because most people 
accept and understand the function of 
the school, it is not too difficult for 
them to move into the use of any serv 
ice connected with the school. Success 
ful and satisfying contacts and relation-

344 EDUCATIONAL LEADERSHIP



ships with visiting teachers can give 
people confidence and understanding 
of the whole field of social work. If 
children can grow up knowing and 
using this special casework service in 
schools they will not only be able to 
accept and use similar services later but 
will know that such help is available 
and will have some knowledge of how 
and where to find it.

The following summary from a visit 
ing teacher's record illustrates how a 
teacher and visiting teacher, through a 
working relationship focused upon the 
child, contributed to the child's adjust 
ment.

Thomas, age ten, grade four, was 
referred to the visiting teacher by the 
principal. He was having trouble in 
the classroom and had been involved 
in several fights on the playground, 
sometimes picking on younger chil 
dren. He seemed to feel that every 
one was against him. Both Mrs. W., 
the teacher, and the principal had

been trying to help Thomas make a 
better school adjustment. Mrs. W. 
welcomed the principal's suggestion 
that the visiting teacher might work 
with them in helping Thomas.

In their initial conference the 
teacher discussed freely the difficul 
ties Thomas was having and shared 
with the visiting teacher the many 
ways in which she had attempted to 
help him. She felt that she was usu 
ally successful in reaching her pupils 
and expressed her concern because 
everything seemed to fail with 
Thomas. During the past year or 
two Thomas had acquired the name 
of being a "bad little boy" and a 
"problem child." Although some 
what discouraged by what his previ 
ous teacher had told her, Mrs. W. 
felt a challenge to help Thomas get 
along better with his school work 
and with other people.

Because of a previous contact with 
the family the visiting teacher knew 
that Thomas' mother had a rather 
resentful attitude towards school and 
seemed to have a "bitter outlook on 
life" which was very similar to
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Thomas' feeling that everyone was 
against him. This was shared with 
the teacher. The teacher discussed 
some further plans for trying to reach 
Thomas. Both teacher and visiting 
teacher understood that the ways in 
which they worked with Thomas 
would be different, that the help the 
visiting teacher could give would in 
no way replace what Mrs. W. was 
doing but was an additional service 
which Thomas seemed to need.

In the first interview with Thomas 
the visiting teacher told him about 
her work with boys and girls who 
seemed to need a little extra help to 
get along better in school. Thomas 
was able to recognize his problem 
and to express his concern about it.

In regular interviews every two 
weeks for about six months the visit 
ing teacher helped Thomas to use his 
own strength in working out many 
of his school adjustment problems. 
Thomas was aware of the close work 
ing relationship between teacher and 
visiting teacher and shared with each 
his experiences with the other.

In regular conferences the teacher 
and visiting teacher shared with each 
other their experiences with Thomas.

As Mrs. W. and Thomas sepa 
rately discussed with the visiting 
teacher their plans whereby he could 
earn praise and recognition, she tried 
to help him meet the challenges as 
well as prepare him for some fail 
ures.

Mrs. W. found it helpful to know 
from the visiting teacher that Thomas 
was aware of his problems and dis 

cussed with her his failures as well 
as his successes. She understood that 
remarks in the classroom like "I don't 
care" and "I didn't do anything" 
were only defenses for covering up 
his real feelings. It was. also helpful 
for her to know that there were indi 
cations that much repressed hostility 
towards parents and sibling rivalry 
were directed towards teachers and 
children at school. Often the visit 
ing teacher, from her contacts with 
Thomas, could point out certain 
needs he seemed to have and the 
teacher in her own way could find 
the best method for meeting these 
needs in the classroom situation.

Before the end of the school term 
the teacher, visiting teacher and 
Thomas felt that he had made a 
satisfactory adjustment to school. 
The principal and other teachers had 
noticed the change and it was evi 
dent that teachers and children felt 
differently towards him. Best of all, 
Thomas was a much happier little 
boy and felt so much better about 
himself.

"When we talk about guidance to 
day, therefore, we have many things in 
mind. A good counselor whether 
teacher or guidance specialist is con 
cerned with understanding the devel 
opment of an individual through every 
possible means and helping him to grow 
toward adult maturity, to cope with life 
in an extraordinarily complex world." 3

1 Editorial, Understanding the Child, op. cil.
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