to sit down in groups and discuss
frankly the role of husband and wife in
marriage and come to approximate the
democratic idea in marriage and home
life as we are coming to view it in so
many important areas ol living,

The topic of sex has not been in-
cluded. The authors [rankly feel that
this series is intended f[or use as a basis of
discussion, wherever feasible. It would
not be possible to discuss a pamphlet on
sex in most communities and at the
grade level for which these materials are
prepared. The authors do not deny the
importance of sex in marriage, but

they feel that other areas which have
great significance for success in mar-
riage can be explored with helpfulness
to youth.

The modern school is trying more
and more to get subject matter and
method closer and closer to what we
are pleased to call education for living.
One of the greatest experiences of life
is marriage and the adjustments that
follow. Marriage and homes are here to
stay. It is inconceivable that the better
school of today, or that any school of
tomorrow, should neglect this impor-
tant area.

Guidance Practices for Child Socialization

AILEEN SCHOEPPE

Implications of recent studies having to do with child socialization are

developed in this article. Aileen Schoeppe is assistant professor of edu-

cation, Roosevelt College of Chicago, Illinois.

SOCIALIZATION is the lifelong proc-
ess by which the human organism de-
velops its primary drives and emotions
into the socially controlled motiva-
tions which are expected and rewarded
by his society. Thus “socialization” and
“education,” in its broadest interpreta-
tion, may be considered synonymous.

‘Frameworks of Adjustment’

An individual’s adjustment thus be-
comes the matter of integrating his own
needs and purposes with those of his
social world. This is sometimes diffi-
cult, particularly because the pattern
he may be expected to learn, especially
in modern intricate societies, 15 some-
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‘times

inconsistent. But, fortunately,
“frameworks of adjustment” (12) set
limits to the possibilities of adjustment.

The first of these frameworks—the
consistent and repeated patterning of
beliefs, values, sanctions, expectancies
and pressures characteristic of the social
group in which he grows and develops
—Ilimits the range of possible behavior
and clarifies the direction of proper
social adjustment for a given individ-
ual. Early in the individual’s life there
is the organization and development of
the “self,” which sets a second frame-
work. The third delimiting Iramework
is the knowledge that most of an indi-
vidual’s adjustments are to tasks com-
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mon to all members of his social group.
Thus, each of these frameworks, while
permitting great individuality, tends
toward consistency and stability for all
members ol a social group.

‘The recent book, Fostering Mental
IHealth in Our Schools, poses the funda-
mental question in studying the long-
range developmental process of the
individual: “What kind of experiences
does each child need to have, as a
thinking-feeling-doing person to take
his next step in growing up in a demo-
cratic society?” (11, p. 88). Findings of
a recent empirical study offer some in-
formation about principles and proc-
esses involved in socialization which
have definite implications for socializ-
ing agencies in our society. This study
ol the achievement of fifteen sixteen-
year-old boys and fifteen sixteen-year-
old girls in a Midwestern American
community on five adolescent develop-
mental tasks’ and some factors which
were responsible for the present level
of achievement will be reported (8, g,
10) and will not be described here. But
this paper will discuss some implica-
tions of these findings for socializing
agencies in our culture.

IMPLICATIONS FOR THE INDIVIDUAL

First, there are some implications for
the individual himself—some that re-
late to the second framework of adjust-
ment, the “self.” The “normal” adoles-
cent must recognize the importance to

1 These developmental tasks were: (a) Learn-
ing an appropriate inner and outer sex role;
(b) Achieving inner and outer emotional inde-
pendence of parents and other adults; (c) De-
veloping conscience, morals, and a set of values;
(d) Gefting along with age-mates; (e) Develop-
ing intellectual skills.
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himself of establishing good relations
with his peers. Not only must he be
cognizant of this, but he must know
how he can best make himself accept-
able to his age-mates. He also needs to
understand his cultural milieu and its
demands upon him. In short, he him-
self needs to know the developmental
tasks he is striving to achieve during
this period.

Further, he needs to understand him-
self as a living organism, to accept his
impulses and to learn to channel them
for his and society’s mutual benefit.
Human relations, psychology, person-
ality, or such “courses” by any other
name will help him to do this. These
must not be didactic, but so organized
as to help him acquire greater sell-
understanding. With this greater un-
derstanding, it is hoped he will not be
defensive in seeking help on problems
that unduly disturb him and hinder his
efficiency. Teaching of this type may
lessen the need for therapy.

IMPLICATIONS FOR THE SCHOOL

The adolescent can hope to look
both to his parents and teachers for
instruction in self-understanding. To
offer it in formal courses and by pre-
cept is a major function of the school.
This of course means that every teacher
is a guidance worker and considers his
primary job to be teaching individuals.
The teacher must understand human
development, be aware of the develop-
mental tasks upon which the youth is
working at a particular time, and in-
genious enough to devise situations to
aid him. Briefly, the school should have
as a foremost objective the emotional
conditioning of the child and should
promote this greater self-understanding
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both by formal instruction and by func-
tional activities. It is so very desirable
that educative practices promote the
development of insights into one’s own
behavior and that of others because
these appear so important in the total
socialization process.

Attention to Developmental Changes

The school needs to give increased
attention to harmonizing its organiza-
tion and curriculum to developmental
changes. Certainly these sixteen-year-
old boys studied were less mature than
the girls of the same age. Grade place-
ment by maturational rather than
chronological levels may seem desira-
ble. Greater awareness of changes, par-
ticularly psychological ones, occurring
during the latency period should be
heeded in the school program and more
provision made during this period for
orientation to adolescence.

Another finding with major implica-
tions for the school is the great differ-
ences in factors significant for boys and
girls to achieve on the developmental
tasks of adolescence. Different socializa-
tion patterns for the sexes suggest the
desirability of greater differentiation in
educative practices and experiences for
them. There is at present a growing
body of thought from well-informed
persons stressing the desirability of
greater differentiation; this recent find-
ing further fortifies their conviction.

All findings suggest the need for
greater freedom and opportunity for
expression by adolescents in the sec-
ondary school. The school needs to
give them greater responsibility in de-
termining the school’s code and in edu-
cating their peers to accept it ration-
ally. It needs to provide positive out-
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lets for emotional expression: the cre-
ative arts and literature courses can
do this; extracurricular activities also
serve this end; group work rather than
teacher-dominated classes likewise does.
School therapy groups, while only re-
cently being initiated and experimented
with, have proved very promising and
should be increased; it should be noted
that these have generally seemed to
date more effective than attempts to
structure situations to incorporate iso-
lates, but the research evidence is
scanty.

The findings also repeat the question
of the validity of the values the school
rewards. For example, a highly social-
ized lad and his friend schemed delib-
erately to quit working because to
achieve meant they would be ‘re-
warded” by having to make a speech!
But how much some recognition can
mean to others is shown by a poorly
socialized girl's thrill over making
candy in a teacher’s apartment. Again,
a neurotically compensating girl did
what the school expected of her, but
feared to talk over her personal prob-
lems with her teachers.

Conformity to Adult Code

All this adds up to the primary em-
phasis in our contemporary schools on
conformity to adult values and an adult
code, which in the school has rewarded
intellectual almost ex-
clusively. The school must place em-
phasis on the importance of the indi-
vidual and his motivations, not on
teaching directly for rewards the teacher
may deem important. There should be
greater freedom for adolescent groups
to develop values and school codes by
rational group processes and less im-

achievement
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position of adult values on them. In all
areas and activities the secondary school
must provide maximum opportunity
for peer group interaction and less
adult-dominated activity.

Inasmuch as intellectual achievement
may be used as a compensatory delense
promoting neuroticism and stifling de-
sirable personality development, the
school should study the ends to which
a particular student is using this
achievement. Feelings of inadequacy in
meeting socialization pressures olten
produce undesirable patterns of com-
pensation. Compensation on the devel-
opmental tasks appears [or the most
part and for most people a temporary
mechanism of adjustment to alleviate
differences in physical maturation.
However, the problems ol compensators
are well worthy of study, both in order
that more may be known about them
and more efficient ways of guiding them
determined; this information will aid
both the educator and the therapist.

Since identification is such an impor-
tant mechanism in child socialization
and since it presents especially grave
problems for the boy, it is highly de-
sirable that there be more male teachers
in our schools, particularly in the mid-
dle and upper grades, so they may serve
as effective role models for the male
youth during this period when he is
learning his appropriate adult sex role.

The findings also have an implica-
tion for teacher-training. Emphasis
must be placed on the importance of
the individual and his motivations, not
on teaching directly for rewards the
teacher may consider important. The
prospective teacher must understand
himself and his motivations, so he can
view his own interaction with students
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and others more objectively. A few
teacher-training institutions are work-
ing to reorganize their programs so
prospective teachers are oriented to
this approach. Numerous others sub-
scribe to it, but do little to make their
stated objectives the reality.

IMPLICATIONS FOR THE HOME

The development and adjustment
hypotheses imply the cruciality of opti-
mum early child-rearing practices. Par-
ents must understand the develop-
mental tasks the child may be working
on at a particular age period and the
cenditions which tend to facilitate the
achievement ol the tasks, then seek to
structure such conditions and allow the
child to set his own pace on the tasks.
It is urgent that parents realize the
necessity for an affectionate, accepting,
mutually respecting home atmosphere
in order to promote positive covert feel-
ings, minimize guilt leelings, encourage
emotional maturing, and permit devel-
opment of a wholesome self-concept.

At each developmental stage, but
especially during those of great changes,
parents should appreciate and evaluate
the merits of the compensatory devices
the child may be using. At each stage
ol development, but particularly at ad-
olescence, are compensations being posi-
tively or neurotically used? Earlier
orientation ot adolescents to the devel-
opments and readjustments of this
period should be made by the home
as well as by the school. In fact, the
development hypothesis suggests the
real importance of orienting toward
each new developmental period.

The importance of therapy for mal-
adjusted parents is shown by the case-
studies made as a part of the empirical
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study cited. Parent education classes are
oriented toward a mental approach;
parent psychotherapy toward an emo-
tional one. As Symonds has said, “A
purely instructional approach is not
effective with parents who have prob-
lem.” (7, p. 142),

IMPLICATIONS FOR SOCIETY

The results of the study imply that
society should weigh sex differences in
socialization practices and determine
which practices may promote desired
societal codes and an individual’s ad-
justment in society, and which may de-
ter these. It needs to understand the
differences in the sex roles, the unique
problems of each sex in adjusting to
the cultural demands put upon it, and
the effects of these on [amily life. Is it
failure to accept their respective sex
roles that contributes to the constantly
mounting divorce rate? Following are
three of the more specific implications
in this respect:

e The mores that cause conflict in
inner and outer sex roles, particu-
larly of girls, and results emanating
from these should be appraised.

e The different techniques used by
the sexes to achieve emotional inde-
pendence and ramifications ol these
should be evaluated.

e The merit of the widely divergent
bases of morality for the sexes should
be considered.

Several community institutions may
well review their status, both their
function and their success, in adolescent
socialization. The community needs to
understand its adolescent society and
subgroups of it and utilize these [orces.
It needs also to be cognizant of the
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positive and negative effects of com-
munity pressures, attitudes and values
upon its families and upon its adoles-
cent societies. It is encouraging that
forward-looking communities are be-
coming aware of their obligations to as-
sist positively in the socialization of
their children. The reports from the
recent Midcentury White House Con-
ference on Children and Youth (3)
leave little doubt of this, and descrip-
tions of programs such as those in
Texas reported in Family, Community,
and Mental Health (6) substantiate it.
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Chaldren’s International Summer Villages

DORIS TWITCHELL-ALLEN!

In the face-to-face relationships of camp life, children from many lands

gain the concept that all countries are parts of one world. Doris

Twitchell-Allen is associate professor of clinical psychology, University

of Cincinnati.

THE STORY of the Children’s Inter-
national Summer Villages, Inc., will, I
believe, cause you as school people to
share with me an awareness of the
discrepancy between the potentialities
of young children for friendly social
relations and the reality of suspicions
and hostilities of adult behavior as re-
ported in the daily papers.

What is the usual outlook of our chil-
dren toward people of other nations?
Do they not think of them merely as
“foreigners”? Even learning facts that
we teach about other peoples in our
current social science classes does not
to eliminate the barriers that
make the children of our country look

seem

t Doris Twitchell-Allen is associate professor
of clinical psychology in the Graduate School
of the University of Cincinnati; chief psy-
chologist, Longview State Hospital; consulting
psychologist, Children’s Hospital, Cincinnati,
Ohio; founder and general chairman of Chil-
dren’s International Summer Villages, Inc.
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upon other peoples as “different” and
“separated” from us.

It was to break down these barriers
and to have not only our children but
all children perceive their countries as
sub-parts of one world that Children’s
International Summer Villages, Inc.,
(CISV) was founded. Developmental
psychology indicated that if a plan were
to be effective, it should include face-to-
face contacts at early ages. A program
providing for a series of Children’s
Villages was conceived. A research plan
was organized under a National Ad-
visory Committee.?

2 Members of the National Advisory Com-
mittee were: Robert C. Angell, University of
Michigan; Eugenc Hartley, College of the City
of New York; Arno Huth, New School for So-
cial Research; Otto Klineberg, Columbia Uni-
versity; Robert Leeper, University of Oregon;
Ronald Lippitt, University of Michigan; Mar-
garet Mead, American Museum of Natural His-
tory; J. L. Moreno, Sociometric Institute, New
York.
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