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Workshops have come to play a significant role in programs of instruc-
tional improvement. In this series of three short articles there are
described a city-wide workshop, a community workshop, and a work-
shop dealing with problems of international understanding. The authors
are Lester J. Grant, assistant superintendent of schools and workshop
coordinator, Decatur, Illinois; C. O. Arndt, who was coordinator of
the United Nations and International Understanding Workshop, now
teaching courses in the School of Education, New York University, on

International Educational Relations, and co-author Samuel Everett, a
staff member of that workshop, is at City College, New York; and Paul

E. Johnson, elementary coordinator,

schools.

CURRICULUN CHANGE

Plymouth, Michigan, public

IS CHANGING PEOPLE

Lester J. Grant

CURRICULUM COMMIITTELS have
functioned for years in Decatur, 1lli-
nois, but no curriculum change has
been so marked as that resulting from
our recent six-wecks' summer work-
shop, which is an integral part of our
year-round program. For our language
arts and social studies teachers the
workshop was the culminating activity
of two-years’ study of trends in cur-
riculum dcxclnpmcnt with the very
able help of William Van Til, John i
DecBoer, and orthers.

Planning Begins

The workshop was onc of five sum-
mer activities for teachers, conceived
by our Professional Service Committee
—a committee of fifty representatives
of all buildings, all gsade levels, admin-
istration, Board of LEducation, and lay-
men. A sub-committee known as the
Workshop and Materials  Committee
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was responsible for the pre-planning.
It helped to acquaint the entire staff
with recognized good workshop tech-
niques, determined the areas for em-
phasis, suggested a daily schedule, and
set up techniques for evaluation of the
entire workshop.

Since relatively few of the 120
teachers (t\icnt\'-ewht percent of the
entire staff) had previously participated
in a true workshop, the cmnplt.rel\ dem-
ocratic atmosphere frightened some
—those, for example, who prcferrcd
to be told that the workshop day ended
at a designated time. A daily morning
schedule mdudnw three work pcrmds
and closing at noon was agreed upon.
Unscheduled afternoons left complete
freedom to work as one chose. To
watch interests, attitudes, and enthusi-
asm of participants change was most
gratifying. The so-called free after-
noons voluntarily came to be a multi-
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rude of functioning sub-committees.

Requests by rteachers for college
credit for the workshop stopped when
the Board of Fducation readily agreed
to accept the local workshop as fulfill-
ing its requirement that each teacher
must earn five semester hours college
credit each five years.

The Areas for Study

The arcas finally decided upon for
study were language arts, social studices,
marthemarics, science, health, and in-
dustrial - education. Five consultants
were selected who knew in theory and
in practice the philosophy r:cccpt'cd by
our teachers, namely, the common
lcarnings or core curriculum approach.
Since our approach to curriculum revi-
ston has been what is called a broken
front approach, we have given much
encouragement and help to the teacher
who has shown a willingness and a
desire to experiment. This meant our
consultants had to be prepared to deal
with subject matter areas as designated
and also to give guidance.

Group Integration

Nort all the 120 teachers in the work-
shop were teachers in the areas for
which we had assigned consulrants. For
example, there were a few in business
cducation, three in homemaking, three
in physical educartion, and others who
could see little relationship of their
fields to the major areas covered by
the w nrk:-.hnp‘ This seemed to them to
be a major obstacle. Who was going to
help them? Whar did they care about
social studies and F nwl|~.h-

This problem solved itself almost at
once when some group raised questions
abour how well we were meeting the
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needs of youth in health and prepara-
tion for home and family living. Out
of these questions grew two volunteer
committees that circumscribed all areas
and set into motion two of the most
worthwhile outcomes of our work-
shop, although they were not directly
planned. One group was known as the
Home and Family Living Committee,
and the other as the Health Commitrtee.
These have now combined and have
rcprcscnmtmn from cach grade level,
cach subject area, and from lay and
professional groups. It scems certain
now that out of this self-created group
will come results that were recognized
as needed but for which the proper
motivation or interest was lacking.

Other such problems were soon re-
solved as the parridipants came to react
as a truc group. At the outset they
were 120 individuals who had many
interests and problems. Individual saris-
faction soon became quite cvident as
common problems were discovered and
group action and progress recognized.

The wusual workshop committees
were named such as planning, social,
trips, lunch, publicity, recreation, ma-
terials, and evaluation. The evaluation
committee got frequent written un-
signed as well as many verbal reactions
which were summarized four times be-
fore the entire group for their further
reaction. These were invaluable to the
workshop  planning  committee. The
recording committee compiled a de-
tailed history of the workshop, and at
the last session prcsentcd to every mem-
ber a mimeographed summary report
of the activities ofecach committee.

Results of Our Workshop
As indicated carlier, the purpose of
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our curriculum study and workshop
was to produce a t.h.mm. in people. It
was to interest teachers in children and
their needs rather than chiefly in sub-
ject content. No attempt was made
to produce written courses of study
or units of work unless they were
natural outgrowths of the study under-
way. The recorders of cach group I\cpr
an account of the decisions reached.
Some have developed into complete out-
lines representing new content and ap-
proach to objectives desired.

The complete history of our work-
shop, then, was a composite of the ef-
forts of all participants nsofar as it
could be recorded. Much of this is
being reproduced for all our teachers
and will serve as suggestive source ma-
terial. More important is the change
that has come about in the attitude,
interest, and enthusiasm of teachers
and students as reflected in the work
both are doing and the reaction of
parents who have children in the ex-
perimental classes.

Recognizing from the outset the im-
perative need for parent understand-
ing, representative lay  persons have
been brought into committees derer-
mining policies and  content. When
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teachers become interested first in chil-
dren and then in content, parents are
necessarily drawn more intimately into
the picture. This, too, is qlread\ re-
flected in the greater use of our school
guidance services by classroom teachers.

Although we do not yvet have any
objective test data to prove that we are
dumg a better job now than before,
and we have not produced volumes of
teaching units, it is obvious that the
staff t-tud\, interest, and sincerity of
purpose will result in more understand-
ing teachers and more effective teach-
ing. Two teachers in one of our junior
hwh schools have already shown the
effectiv eness of these improved techni-
ques by practically clmumtmg all
school dlsupllnc pruhlcms in a group
of slow-learning children. For the first
time these children are important, their
successes are recognized, and they have
a place in the sun.

We have seen a marked change in
people. which we believe is the only
truc  curriculum revision. It was
brought about through the coopera-
tion of our state teachers colleges and
university with our local staff and com-

‘munity in an effective in-service pro-

aram.

UNDERSTANDING

C. O. Arndt and Samuel Everett

WHY DOES ONE FIND among the
teachers of England, France, the
United States, and other countries so
little interest, not to speak of confi-
dence, in the United Nations® At least
two generalizations appear warranted.
First, teachers are not yert intellectually
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prepared to cope with international
questions. Real attention given to such
problems is all too recent to have built
a background of facts and principles
with which to think. Second, teachers
are not yet psychologically prepared
to face emotionalized prejudices in
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