feeling of belongingness was not an
isolated factor but that it varied in
different situations. Immediately teach-
ers saw ways of helping some children
achieve belongingness and, thereby,
improve their follow-through on plans.

There is stimulation for teachers in
rescarch in which application of results
is not suspended to sometime in the
remote future. At the conclusion of a
study it is not necessary to hunt for
pcmlhle uses for the ﬁndmgs Because
cach teacher participates at every step
in planning a study which is related to
her own situation, implications for
changes in her ways of working are
immediately apparent at any inter-
inediate step or at the conclusion of
the study.

Research in which teachers are in-
vited to share in projects planned and
directed by someone else—with the
teacher’s function that of supplying
data to be interpreted by someone else
—is challenging mainly to those few
teachers who have an academic inter-
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est in research. Obviously, in the re-
search undertaken in Springfield, the
challenge and the interest lie in the
fact that the teacher’s relation to the
project is such that she is constantly
participating in interpretation of find-
ings that makes immediate application
possible in ways that are unique to
each teacher.

A Three-Point Challenge

The elements in the Springfield re-
search program that challenge teachers
are:

+ group action

+ embedding of the research in the
on-going program of the school

+ the immediate application of results.

Experience w ith this tvpe of research
leads to the conclusion that it is possible
to carry on curriculum research that
both (.Hallenqcs classroom teachers and
provides a setting for good working re-
lationships in an in- -service program of
teacher education.

FROM THE VIEWPOINT OF CONSULTANT AND PRINCIPAL

Jessie Elliff, Principal, Phelps and Bailey Schools, Springfield, Mo.,
and A. Wellesley Foshay, Research Associate, Horace Mann-Lincoln
Institute, Teachers College, Columbia University. '

A COOPERATIVE research project
involving teachers in the schools of
Springficld, Missouri, and members of
the staff of the Horace Mann-Lincoln
Institute of School Experimentation has
been under way long enough to make
it possible to look at the problems of
cooperation which have developed as
the project moved forward.

December 1949

Finding a Place to Start

The Springfield project began be-
cause of widespread concern of teach-
ers and administrators that the intangi-
ble outcomes of their school program
could not be discussed, measured, or
repurted in a satisfactory way. Know-
ing this, the central administration pro-
posed {0 the Horace Mann-Lincoln
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Institute that we look together at the
matter of measuring intangibles. The
Institute, which is interested in research
on curriculum problems, might have
suggested - technical modifications of
this statement of the problem, and pro-
cceded from there. To have done so,
however, would have caused the re-
lationship to be on less than a com-
pletely cooperative basis.

The Institute members thought that
the word “intangibles” required more
precise definition. The meaning at-
tached to the terms of a definition
imply the action required by it. What
was required here was unified action
and, therefore, unified definition of
purpose. In the discussion that took
place it was necessary to pass through
a stage in which research purposes and
service purposes were seen as diver-
gent—that is, the Institute might get a
measuring instrument out of the proj-
cct, and that would be the Institute’s
purpose; the school system might
improve their report to parents, and
that would be its purpose. It was clear,
however, that if we worked on this
basis, each participant would find him-
self spending time working on purposes
which were not his own. We therefore
sought a purpose which was clearly
mutual.

A Unified Purpose

At this point the principals of the
entire school system were consulted by
the central administrative group which
had been carrying on the discussions
up to this point. At a meeting they
were asked to consider the problem as
a whole, to discuss what the subject
matter of the project would probably
be., and to consult with their school
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staffs concerning possible participation
in the project. One significant result
of this meeting was the establishment
of a unified purpose for the project,
one which resolved the divergence dis-
cussed above. When the principals at-
tempted to name the intangibles, they
used such words as cooperativeness,
consideration, sharing, responsibility,
and consistency. .One principal ex-
pressed the feeling of the group when
she said that what it all came down to
was the development of behavior con-
sistent with democratic values. This
statement suggested to the Institute
member a purpose he could share; it
put the definition in a theoretical frame-
work within which he could operate.
Defining the problem as a study of
value formation brought us together.
But the preliminary defining of the
problem was not yet over. When the
whole matter was discussed with
groups of teachers, it became clear that
they couldn’t find their purposes in this
definition. Unless a research project
would have consequences for the chil-
dren they taught, it could not be of
more than academic interest to them. A
third stage of definition was necessary
in order to maintain mutuality of pur-
pose. It was achieved when the defini-
tion became, “What can teachers do
that will make a difference in the atti-
tudes and values that children hold?”
The fact that the proposal was
brought to the teachers while the
problem was being defined was of
fundamental importance. In the staff
discussions that took place when the
principals presented the idea, the
teachers decided what the idea in-
volved as applied to them, and they
decided, freely, whether or not they
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should participate in the project. The
importance of the teachers’ freedom
to make this decision can scarcely be
over-emphasized; those who finally
affiliated themselves had seen an
identity of purpose from the beginning.
They were in a position to work with
enthusiasm.

Organizing for Action

We were now read\ to go to work.
In meetings, individual school staffs se-
lected -particular attitudes they wished
to study. The consultant met with them
to work out w ays of observing the
hehavior which they thought reflected
these attitudes. The pattern of obser-
vation was different for each school,
and so was the method of reporting it.
The consultant’s role here was that of
expediter. He compiled the results of
the observations and brought them
back to school staffs which considered
next steps. In most cases the next step
was an attempt to explain the behavior,
and this explanation required further
observation. This pattern continues.

Purposes May Drift Apart

The pmhlcm of maintaining coop-
cration is essentially one of keeping
purposes identical. It takes more than
high resolve and mutual respect to
make this happen; it takes constant at-
tention at every stage of the develop-
ment of the project. The prnhlcm takes
different forms at different times. Some-
times it is expressed as a propnsal for
action; sometimes it is a demand for a
clarification of purpose; sometimes it
is a willing subordination of the pur-
pose of one participant to that of the
other. Identity of purpose may some-
times be lost, and the prnhlcm may not
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reach verbal statement at all but remain
embedded in a vague feeling of per-
sonal drift.

Cooperation and Coordination

The problem is to keep a coopera-
tive relationship from degenerating
into one that is merely coordinate. We
remain partners in the ownership of the
idea only if we develop it jointly. No
one person is the constituted leader of
the enterprise. We don’t just work to-
gether, coordinating our efforts; we
share the rc:.pnns:lnllt\' for decisions on
method and interpretation as they arise.
This pattern differs radically from that
in which a carefully predesngncd experi-
ment is brought into a school or com-
munity and worked out with or with-
out the aid of the local personnel.

Intermediate Results

Cooperative research tends to start a
stream of action and to seck explanation
of what happens alnng the way. What
we have called coordinate research also
starts a stream of action, but channels
it in certain ways in order to lead ului-
mately to the test of pre-conceived
hypotheses. There are many inter-
mediate results of both kinds of
research, but cooperative research de-
liberately allows these intermediate re-
sults to occupy a central position. These
intermediate results are likely to be
reported as increased understanding of
certain trends, as statements of infer-
ence based on the weight of evidence,
or as insights concerning appropriate
methods for studving a given area.
Since mutuality of purpose as we mean
it here demands that the research be
carried on in a relatively unstructured
nperaring situation, mnpcmti\'c re-
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secarch is less likely to result in the
establishment of proven cause and ef-
fect relationships.

Some results of the Springfield study
of artitude formation are beginning to
emerge. One group of these results is
concerned with terms like cooperation,
sharing, responsibility, and considera-
tion. Examination of the behavioral
records seems to indicate that:

+ there is a great overlap in the behavior
which is categorized under these terms
+ mere understanding of a child’s ap-
parent behavior patterns does nor, of itself,
lead to constructive action—it is necessary
to look behind the pattern to factors
which may control it

+ the relationship between some factors
and some behaviors has been examined in
a preliminary manner. The following seem
to go together: belongingness and consid-
eration, measurable emotional security
and behavior in terms of group purpose.
The relationship between the following
scems very much more tenuous than we
had supposed: age and responsible be-
havior, socio-economic background and
considerate behavior. Some inadequacies
in our own perception have become ob-
vious: we don’t know enough about the
children’s conception of the significance
of their own behavior; we don’t know
enough about the influence of the teach-
er’'s value system on her judgment.

Some changes in classroom practice
are beginning to develop:

+ The research point of view is being
carried into the usual classroom pattern
so that even the children learn to weigh
evidence and suspend judgment

+ Teachers report that their judgments
concerning children’s social development

have become more tentative than they
used to be

+ There has been a considerable broad-
ening of the teacher’s notion of what con-
stitutes the range of important learning
activity. They report that they see with
greater clarity the importance of such
activities as planning for a party, distribu-
tion of supplies, and organizing for play.

Next Steps

It would be possible for one who is
familiar with past research in this gen-
eral area to see many profitable next
steps. The list of inadequacies in our
own perception might be considerably
lengthened. To do this, however,
would violate the very cooperativeness
which gives this sort of research activ-
ity its value. The next steps have to be
stated by the participants (including
the consultants) if the big unknown
quantity always present in an active
situation is to have its influence. It is
precisely the ignoring or ruling out
of such unknowns thar has rendered
so much traditional research ineffective
in operational situations. Our hope of
finding out something of utility be-
vond the research situation rests heavily
on our ability to develop generaliza-
tions which include the unknown vari-
ables. We can do this if the cooperative
relationship remains close from begin-
ning to end of the project. The ultimate
test of the value of a cooperative re-
search enterprise is whether or not it
results in a desirable change in the
situation in which the research takes
place.
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